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ABSTRACT

Support and Advocacy for Vocational Training of Handicapped Pogtsecondary
Adults was a one-year model project. The goal of this project é:as to aesign

and implement a model program that wculd provide suppert and advocacy ser-
vices to handicapped adults in order to overcame barriers in obtaining voca-
tional training and employment.

The three phases of this project included: Identification and Assessment,
Support and Advocacy to Help Handicapped Adults Complete the Vocational
Training Program, and Support and Advocacy in the Transition to Advanced
Training or Employment. ,Support and advocacy began on an individual basis
when the applicant was assessed and placed in an appropriate vocational
training program. Support consisted of a range of personal sexrvices such
as interpretive assistance, notetaking, remediation, the provision of learn-
ing aids and other help depending on the individual's handicap and expressed
need. Counselling in career education and life skills training was also

provided. When appropriate, project participants were referred to or ad-
vised of comumity services and support groups. Upon completion of their
BOCES training program, participants were provided on an individual basis
with advocacy, support, referral, placement services and follow-up assist-
ance to aid in the transition to employment.

An ex post facto comparison group design determined the outcome for handi-.
capped project participants (Group I) compared to a handicapped group re-
ceiving no special services (Group II) and a nonhandicapped group (Group III).
All the individuals in Groups I through IIL were postsecondary students en-
rolled in various daytime programs of vocational training at the Nassau
BOCES. \

It was expected that Group I project participants would differ significantly
from Group II, the handicapped comparison group,and not differ significantly
from Group III, the nonhandicapped group. Statistically significant differ-
ences between groups were obtained regarding BOCES instructors' skill ratings
and regarding dropout rate versus course completion or continuing training;
Group I project participants and Group IXI, the nonhandicapped group, per-
formed better regarding skills and had lower dropout rates than Group II,

the handicapped comparison group.

Differences between Group I and Group IL were educationally significant on
all criteria: instructors' skill ratings, attendance ratings, dropout rate,
completion/continuation rate and employment. Moreover, as predicted, the
differences between Group I project participants and Group IIT nonhandi-
capped adults, were not educationally significant on program or employment
criteria. . :

This model program has clearly demonstrated that assegsment, support and
advocccy will help handicapped adults to overcome barfriers in obtaini
postsecondary vocational training and employment. Prbject participants
demonstrated that with assessment, support and advocacy they were able to
approach the performance level of nonhandicapped adults on program cyiteria
and to successfully complete or continue their training programs. M
handicapped adults who did not receive these services had a high dropout rate
and no employment rate which provides additional evidence that handicapped
adults are not likely to succeed in vocati?'@l training programs without
support services.




BACKGROUND AND RATIONALE FOR THIS PROJECT .

The Board of Cooperative Educational Services of Nassau County was established
in 1967 to serve as an intermediate educational agency between the local
school districts and the State Education Department. BOCES serves 56 school
districts in Nassau County and has an annual operating léudget in excess of

$50 million. BOCES mostly provides services to approximately 270,000 pupils
over 8,000 out-of-school youths and adults. e\populations that are .served .
by Nassau BOCES are diverse economically, racially and religiously. '

The Division of Occupational Education currently offers more than sixty full-
time and evening programs in vocational skills training. These include
apprenticeship and on-the-job training programs mvolv:mg more than thirt'y
local industries and agencies, as well as traditional classroom programs.

Prior to the onset of this project, approximately 44% of the handicapped /
adults enrolled in BOCES vocational training programs had failed to complete
these training programs. A survey of classroom teachers and guidance coun-
selors was conducted in an attempt to identify the causes of these dropouts.
Results of the survey indicated that many students had significant barriers
that impeded léarning, including mental, emotional and physical handicaps,
undiagnosed learning disabilities and deficiencies in basic skills. There-
fore, there é.ppea:ced to be a critical need to é.dapt existing BOCES voca-
tional programs to meet the special needs of handicapped adults.

o
Additional evidence on the needs of the handicapped was provided by the
Nassau County Board of Health's publication, ''Investigation of Health and
Rehabilitation Services for the Handicapped'' (1978). Several problems were
identified. The investigators observed an absence of cooperation between

age:mcieé, dupliéation of services, bureaucratic obstacles and difficult

transitio.. from one service agency to another. A second problem was the

lack of fol‘iow-up of students who completed vocational rehabilitation pro- |
|

grams. Assistance terminated at program completion. A third problem was a
lack of awareness and J‘nforni)tion among professionals and the public regard-
ing availability and accessi¥ility of special services.
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These problems are not limited to Nassau County. The need for additional
' support and advocacy services for the handicapped has been recognized by
+ professional educators in other areas of the United States. At the Univer-
sity of Wisconsin Conference on the Handicapped, Kay Davis, specialist at
the University Center for Studies in Vocational and Technical Education,
cited research that teachers' background and experience often leave them
unable to cope with the special needs of handicapped students. According
to Davis and other experts, it is not enough to provide an indivichJaiized
modified curriculum for the handicapped student because support services
are essential for success in vocational and technical programs. Further,
the Associate Dean of the National Institute for the Deaf, Dr. J. Clare of
the Rochester Institute of Tectmology, New York, identified the need to
plan job placement, a need equal in imporcance to curriculum development andc
.——» vocational training.
| BOCES has a history and regional reputation of providing access and services
. to members of groups that have been traditionally underserved. Most of
‘ BOCES funded proIgrams have addressed the needs of the handicapped, dis-
advantaged, displaced homemakers, bilingual persons or other special needs
( populations. These projects have established advisory committees and other
contacts with the various agencies serving these populations throughout
Nassau County. |

With $50,000 in grant assistance from the U.S. Department of Education's |
Office of Special Education and!Rehabilitative Sexvices, BOCES implemented
a one-year model project in September of 198l. The goal of this project was
to design and implement a model program thaf would provide support and ad-
vocacy services to handicapped adults in order to overcome barriers in
obtaining postsecondary vocational training and employment. A comprehensive
approach included (L) indepth assessment of each participant leading to
placement in an educational or vocational training program, (2) counseling
and supportive services, (3) an effort to facilitate knowledge of and access
to camumity resources and services, (&) development of employability skills
and social behaviors appropriate to occupational settings, and (5) advocacy

. and job placement or referral to advanced training or education with follow-
up support duririg the transition period.
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II. EVALUATION PLAN AND PROJECT OBJECTIVES

The goal of the project was to design and implement a model program that
would provide support and advocacy services to handicapped adults in order
to overcome barriers in obtaining postsecondary vocational training and
employment.

The purpose of the evaluation was two-fold: (1) to assess the implemen-
tation of /the proposal's objectives (formative evaluation) and (2) to ‘
determine the effect of participating in the program, or the success of )
the project's objectives (summative evaluation).

The formative evaluation, presented in Section III, describes the project's
phases and the activities that were implémented to meet each of the five
objectives. '

" The summative evaluation, presented in Section IV, utilizes a comparison\i\
group evaluation design to determine the success of the project's objecti;ves
by comparing project patrticipants (Group I) to two other groups, a handichpped
‘ comparison group (Group II) and a nonhandicapped comparison group (Group \‘.
III) on the following criteria: class attendance, class skills appraisals,
dropout vs. campletion and/or continuing education rates, success rates J.ﬂ
obtaining employment following BOCES training, and emplovers' ratings of ;}
program participants,

Case studies are presented in Section V to illustrate the type and extent
of individual support and advocacy services and the outcomes for these
individuals. '

The project's five objectives, the rationale and basic evaluation plan for
each objective are outlined below. Y

i

s
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PROJECT OBJECTIVES:

Objective 1: To provide handicapped adults with assessment and counseling

that will identify their educational, vocational and personal needs and
direct them towards appropriate educational or vocational programs.




Rationale: The high dropout rate of handicapped adults from the BOCES
Occupational Education programs may be associated with inappropriate
placement. Provided with indepth assessment and counseling, handicapped
adults may enroll in programs where they are more likely to succeed.

Evaluation: Fifty-seven handicapped adults received assessment, career
comseling, and referral to an appropriate vocational or academic post- |
secondary program including college, a BOCES program, or other education.
programs that were offered by commmity agencies. The summative evalua-
tion (Section IV) detexmined if assessment, career counseling, and divected
vocational and/or educational placement increased the success rate and re-
duced the dr6pout rate of handicapped adults who received these services

as well-as additional support services (Group I) compared to those who did
not receive such services (Group II).

Objective 2: To identify and implement strategies for reducing barriers to
learning and to provide support services for hearing impaired/tétally deaf
and other handicapped adults while they are obtaining postsecondary voca-
tional training. ‘

Rationale: Reducing barriers to learming and providing support services
to postsecondary handicapped students will assure accessibility of BOCES
vocational training programs to handicapped adults and allow them to cam-
pare favorable to nonhandicapped postsecondary students on criteria such

as dropout rate/course completion, class achievement, and job/educational
placement.

Evaluation: The summative evaluation compared the success of project
participants in Group I to.handicapped adults who did not receive any

support services (Group II) and in campariscn to nonhandicapped adults
(Group III). Group I was expected to perform significantly better than
handicapped_adults in Groups II and not significantly different than
the nonhandicapped in Group III.
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Objective 3: To improve knowledge of commmity resources, services and
activities and fdcilitate access to these services for the handicapped
through referral information and advocacy.

Rationale: One problem identified by the 1978 "Investigation of Health
and Rehabilitation Services for the Handicapped' was the lack of awareness
and information among professionals and the public regarding available
services and how to go about seeking these services. While enrolled in
and after graduating from a BOCES program, it would be helpful for handi-
capped students to be aware of support services available in the community
and to know how to obtain such servi.ces when needed.

Evaluation: As shown in the fommafive evaluation (Section III), evaluation
records were kept of all ireferrals for support services and types of
services received.

Objective 4: ]Io help handicapped adults -develop employability skills and
appropriate sqgcial behaviors in occupational settings.

Rationale: Barriers to employment will be ;eduqedif,«theﬂ\_handicapped adult
had developed employability ~ job seék:'ng skills and appropriate social
behaviors in occﬁpational settings. The project participants will be
trained in skills such as resume writing, interviewing teclmiques, com-
pleting forms, personal grooming, reliability and cooperation.

Evaluation: The summative evaluation of this objective was based upon an
employers' rating of project participants (Group I) at one-month follow-up
compared to ratings of the handicapped and the nonhandicapped comparison
groups (Group II and III).

Objective 5: To provide advocacy, sﬁpport, x:eferral, plamming for job

placement and follow-up to aid participants' transition from a BOCES voca-
tional training program to advanced training or" employment.




Rationale: The 1978 "In\;estigation of Health and Rehabilitation Services
for the Handicapped'' indicated that a lack of follow-up after vocation~l,
rehabilitation was a major Qroblem. The Women's Advocacy project is a
successful model for providing support, advocacy and follow-up during
transition to a disadvantaged population. The activities of the Women's
Advocacy project will be adapted to meet the needs of the haridicapped
project participants by reducing the problems they face during the tran-
sitional period from voéational training to advanced training or employment.

Evaluation: The summative' evaluation of this objective was based upon
part:.c:Lpants success (Group I) in obtaining and maintaining employment
one month after training compared to the handicapped comparison group which
did not receive support and advocacy {Group II) and to the nonhandicapped
comparison group (Group III).




III. FORMATIVE EVALUATON: PROGRAM IMPLEMENTATION

A camprehensive documentation effort was established from the onset of’
the project in order to mut.in place an on-going system for the recording
of all program activities.

Each staff member kept a professional daily log on which he/she recorded
all sexvices performed and the time spent cn each. (See Appendix A-
Professional Log of Services Performed). This recording process enabled
the evaluators to ascertain whether all project camporients were imnle-
mented as described in the proposal.

In addition, whenever a staff contact was made on behalf of a snecific
'student it was recorded on an individual student suoooqt and advocacy
contact form which delinegted the type of activity as well as the date
and time when the servn.ce was rendered (See Appendix B'- Contact Form).
This type of recording process emabled the evaluators to arrive at a
camplete picture of the unique services rendered to each program partici-
pant.

Furthermore, if a staff cortact was made specifically for the request
of supportive services from an outside agency, a ere detailed form was
utilized. This Referral for Support Services Form delineated the
following informacion: (a) client need, i.e. tuition reimbursement,
medicaid payment; (b) service provider comtacted, i.e.,Office of Vocational
Rehabilitation, Social Security Admi istration; (c) task performéd by staff
member, i.e., obtain information, make apvointment; (d) nrocedure utilized,
i.e, personal, telephone; (e) person responsible for contact. i.e.,
client, BOCES Counselor; (f) established date of contact; (2) projected
date of cawpletion; (h) whether the task was met or not met and the

reason glven as well as (i) client satisfaction with the process. This

type of format'..ve evaluation effort enabled the evaluators tp get a
compete picture of the outside agencies contacted as well as the types of
services rendered to the project by these agencies.
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As described below, the program was implemented in three major phases
. with project activities related to each objective. .

A. PROJECT PHASES

The project' consisted of three major phases:

@ Phase I - Identification and Assessment, ongoing from
September through February, 1982

e Phase II - Support and Advocacy to Halp Handicapped -
Ldults Complete the Vocational Training Programs, ongoing
fram November' through June, 1982

e Phase III - Support and Advocacy to Facilitate Transition to
Advanced Training or Employment, ongoing from March
through August, 1982

Figure 1 presents an overview of the three phases and the maior
activitiés (see pages 10-il).

i

During Phase I of the project, Identification and Assessment,
' the counselor and two aides publicized the program, modified assessment

materials as was necessary to meet the needs of the handicapped as well as
identified ar assessed 57 postsecondary handicapped project applicants. .
“The counselor and aides used assessment materials such as work sample
instruments, aptitude tests, achievement tests and interest tests which were
presently utilized at BOCES for handicapped populations. Applicants were
referred from the Office of Vocational Rehabilitation, other commumni ty
agencies and as walk-in self-referrals. '

Phase I continued until there were enough applicants to form an appropriate
(\\ Treatment Group I which consisted of 6 hearing-impaired individuals and 15
\ individuals wi%ot\:her handicaps who were deemed suitable for a BOCES
~" vocational training program,

SR \
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Phase II., Support and Advocacy to Help Handicapped Adults Cahpletc)z the
Vocational Training Program, began on an individual basis when an applican.
was placed in a vocational training program. 'Support: consisted of a range
of personal services such as int:erpretivé assistance, notetaking, remediation,
the provision of learning aids and other help depending on the individual's
handicap and problems. Project participants received assistarlcé with social
integration and peer support systems were developed. The Counselor provided
counseling in career education and life skills training and aided partici-
pants in the development of short- and long-range goals. When appropriate,
project pa‘rt:icipant:s were referred to or advised of cammmnity services and

Support groups. |

Phase II was concluded on an individual basis approximately four wonths later
when a participant campleted the training program in which he/she was enrolled.

In Phase III, Support and Advocacy to Facilitate Handicapped Adults' Transition
to'Advanced Training or Employment, project participants received advocacy, \
support, referral and placement services to help in the transition from a BOCES

vocational training program to advanced training or employment. They received

support in the learning of job seeking skills such as resume writing, interviewing

techniques, as well as campleting forms, and in learning appropriate social
behaviors in occupational settings, such as: appropriate dress, reliability,
and cooperation.

Phase III concluded with follow-up support and a phone interview with
employers of participants one month following the completion of training

in order to deternine participants' success in achieving this objective.
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Figure 1
PROJECT PHASES AND ACTIVITIES

\ «

Work Plan for Services and Resources to Assist Handicapped Program Participants

-Phase I, Identification and Assessment, included the following activities:

e Publication of the program in order to reach prospective students.

e Communication with referral agencies, where possible, to attain
pertinent information regarding the students' psychological,
medical, educational, vocational and rehabilitative backgrounds.

e Establishment of linkages with supportive resources and agencies
to provide assistance in education, vocational or on-the-job
training . .

o Review, selection and modification of assessment materials to o
assure suitability for handicapped adults. Examples of measuring
instruments include Microtower, Singer, Coats, Mind<Tool (work
samples) ; Sage, GATB, DAT (aptitude tests): CAT (achievement ‘
test): Strong, Holland Self Directed Search (interest tests). t

e Assessment of 57 handicapped adults

e Referral of handicapped adults to appropriate programs within
BOCES, commmity agencies or colleges. .

e Selection of project participants,.6 hearing impaired and totally
deaf adults and 15 other-handicapped adults. The 15 other- \
handicapped adults included postsecondary students who were \
mentally retarded, emotionally disturbed, or in other ways health ,
impaired. ' ;

Phase II, Support and Advocacy to Help Handicapped Adults Complete the
Vocational Training Programs, included the following activities: ;

o Identification of special needs and provision of support services

- Interpretative assistance .

- Tutorial assistance and/or remedial assistance ‘ )

- Notetaking assistance and reading assistance !

- Wheelchair assistance

- Auditory training

- Personal counseling

- Crisis intervention

- Learning aids (tape recorders,/calculators, typewriters,
and special equipment)

i . ot o
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- Figure 1 continued °

11\

® Provision of career education and life skills counseling

e Development of short-range goels and long-range goals for
participants and strategies to meet these goals. _

e Assistance with social integration

e Development of peer support systems

e Conducting of individual progress meetings

e Provision of information and advocacy regarding cammmity
services and support groups.

Phase IIT,”Support and Advocacy to Facilitate Handicapped Adults
Transition to Advanced Training or Employment, included

e Employability skills
- goal setting
resume weiting
interviewi
completing forms
- learning transportation services

e Appropriate social behaviors in occupational settmgs

~ grocming
- courtesy

- responsibility

- reliability

- cooperative attitude

- camunicating with others

e Support and advocacy to help students obtain advanced
training or employment

e Placement of students in programs for advanced skills t:rammg
in college for academic options, in on-the-_] ob training or in
independent employment

e Follow-Up interview one month after pl§cement to evaluate
the success of the transition and to make recommendations for
support services if needed. \,

e Evaluation to determine the success of ; “the program

e Dissemination of the program model to ‘other regional
education agencies and professional oﬁganizations

——
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B. PROJECT ACTIVITIES AND OUTCOMES RELATED TO EACH OBJECTIVE

Figure 2 below outlines the major activities and participant outcomes for

each objective.

FIGURE 2: TIMPLEMENTATION OF PRQ]T:'.CI‘ OBJECTIVES AND QUICOMES

Project Objectives

Major Activities

Outcomes for Participants

#1 - To provide
handicapped adults
lwith assessment
jand counseling that
'will identify their
"educational, voca-

L

ineeds and direct
: them towards appro-
tpriate educational
or vocational pro-
-grams .

i

sticmal and personal ~

Recruitment, intake,
assessment profile, in-
dividual assessment,
individual and group
counseling

57 handicapped adults completed
intakes and assessment; of these
21 were given individual inter-
pretation of their assessment
and referred to a BOCES occupa-
tional training classroom pro-
gram; (full day-half day); 22
were referred to the BOCES
Special Needs Industry-Based
Program for on-the-job training
and employability skills, and
14 were referred elsewhere.

[P SN

'#2 - To identify and
'implement strategies
.for reducing barriers
to learning and to
provide support
services for handi-
‘capped adults while
‘they are obtaining
vocational training

Development of Career
Support Plans with
follow-up, skills
assessment, counseling,
crisis intervention and
support services on an
individual need basis
including: interpreta-
tive assistance, tutor-
ial assistance, note-
taking/reading assist-
ance, wheelchair assist-
ance, auditory training
and provision of learn-
ing aids

.
!

All 21 participants completed
Career Support Plans which were
evaluated periodically and
modified when necessary; all

21 participants received support
services based on their indivi-
dual needs (see case studies

for illustration of ‘support
services given). One student
dropped out of the program and
two moved leaving
services throughout the year.

T

18 who received'

i
H

»
H

]

#3 - To improve
'‘knowledge of
commmity resources,
services and activi-
ties and facilitate
access to these
services for the
handicapped through
referral informa-
tion-and advocacy -
' e

4 mae At mmanf Ko T ® e 8 ——. - e S

i
Advocacy in dealing with:
govermment and commmity

organjizations to secure
tuition, financial

' assistance and other

support, informing and
referring participants
to comunity resources,

for the handicapped

32 agency contacts were made,
27 for the purpose of securing

' tuition or financial assistance

4

and five for the purpose of

. securing interpreter services.

Of the 29 contacts initiated by

. project staff, 23 resulted in
© approvals. Of the three contacts
services, and activities! initiated by participants, none

resulted in a clear outcome.

4




Figure 2, continued
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| Project Objectives :Major Activities

| Outcomes for Participants

i
|
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#4 - To help handi-
capped adults de-
velop employability
skills and appro-
priate social ¥
behaviors in
occupational .
settings

'Bmployability skills
taught in occupational
education classes and

i special sessions for all
participants - completing
resumes and job applica-
tions, video taping of
role playing job inter-
views, group and indivi-
dual counseling in pre-
paration for actual

job interviews

16 of the 21 participants
(76%) received satisfactory
or better ratings from their
instructors on skills and
employability attitudes.

15 or 717% had a satisfactory
or better attendance record.
(See Summative Evaluation
for how results compared to
the comparison groups.)

»

#5 - To provide
advocacy, support,
referral, plamming
for job placement
and follow-up to
aid participants'
transition from a
BOCES vocational
training program
to advanced' train-
ing or employment

Advocacy with employers ;
job development, job
leads, referrals and
arranging job inter-

"Iviews for participants;

assisting those who need
to continue training with
sumner job placements;
follow-up to aid partici-
pants, if necessary.

Six of the eight partici-
pants who completed
training were employed.
Ten are planning to return
to BOCES in the f£all for
more advanced training.

A more detailed description of major activities and how each was implemented

to meet project objectives is described below.

1.

Recruitment:
focused on the following:

Recruitment, Assessment and Counseling - (Objective 1)

A multidimensional ‘recruitment strategy was developed which
(a) networking by the counselors with liaisons

from referral agencies in Nassau County working on behalf of the handi-
capped; (2) presentations of the project made by BOCES persomnel at con- :

ferences run in the early fall of the school year and (3) preparation and

distribution of introductory project flyers to organizations, school
districts and other public institutions to which handicapped adulis were

likely to make contact.

\
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‘ ) Assessment: An individual assessment profile was developed in order to
indure placement of each participant in a comprehensive program best
suited to the participant's needs and abilities (See Appendix E). |

' Depending on the individual's needs, the assessment process could include
\ the following phases:

Initial Intake - to obtain general background information including:
personal data; pravious aiployment (if any); housing, health, legal

and financial status

o

o

SN .
Educational Assessment - to determine academic, needs or
deficiencies .

Ne

c. Occupational Assessment - to determine occupational interests and
vocational aptitude A

d. Employability Assessment - to determine readiness for placement in
a cooperative classroom training/work experience program

e. Life Skills Assessment - to determine decision-making ability,
ability to handle change, ability to cope with diverse responsibilities,
ability to formulate short- and long-range goals

. Counseling: Counseling was provided in individual and group formats to
‘/meet the common supportive service needs of project participants and to
alleviate immediate anxiety and stressful situations as well as to help.
the participant remain in the program while copilng with personal problems.

2. Career Support Plari and Support Services - (Objective 2)

At the completion of alll assessment phases, project staff worked as a

team to assist each participant in developing an individualized Career
Support Plan which reflected short- and leng-term occupational and
educational goals as well as strategies for overcoming academic defici-
encies- and strengthetiing life-coping skills (See Appendix F). It

should be emphasized that the pla{t was developed with the assistance

and approval of the participant. In addition, provisions were made for
ongoing evaluation and reassessment of each participant's progress :
by the completion of the Follow-up Career Support Plan (Appendix F). °

When changes in goals or strategies occurred,the Support Plan was modified.

N
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Once the Career Support Plan had been developed, project participants

' entered occupational programs based on their individual plans and received
support services according to their individual needs. Thus, for each
individual, a tailor-made program of interventions included combinations
of any or all of the components described in the following sectioms.

The types of strategies explicated in the plan ranged from interpretative
assistance to wheel chair assistance amd learning aids (tape recorders,
calculators). In addition, tutorial and remedial services as well as
notetaking and reading assistance were provided on an ongoing basis to
those clients in need of these kinds of support. Commmication with
instructors and advocacy on behalf of the participants as well as crisis
intervention services were utilized by program participants. )

3. Advocacy/Support and Referral to Commmity Services - (Objective 3)

Advocacy on behalf of participants and referral to commmity services were
‘ provided by the Counselor. Services included advocacy 1n dealing with
goverrment and commmity organizations, counseling participants on re-
sources and services for the handicapped, and contacting agencies on
behalf of the participants to facilitate access to services, and support.

As indicated in Figure 3, five agencies were contacted on behalf of the
clients. These agencies were: Office of Vocational Rehabilitation (OVR),
Camprehensive BEmployment Tralnmg Act Office of Bmployment (CETA-OET),
and Comprehensive Employment Training Act Office Department of Occupa-
tional Resources (CETA-DOOR); Social Security Administration (5884);

and Department of Social Sexvices (DSS). ]

Of the 32 agency contacts that were made/ / 27 were made for the sole
purpose of securmg monies for the -clients as follows: twenty contacts
were made in order to secure tuition for clients for the current school

year, two contacts were made in order to secure student stipends for
the current school year, and one contact was made in order to secure

.......»._...‘._ - —_ — - - - - e e e e - e e —e - - - - RS
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FIGURE 3
\\ AGENCY CONTACTS MADE ON BEHALF OF CLIENIS
NEED APPLIED" FOR-TOTAL # OF BOCES CQUNSELOR ASSISTED
~ AGENCY AGENCY/CLIENT CONTACTS # APPROVED | # DENIED | 4 PENDING YES NO
0 Tuition for current School year -8 5 2 1 8 0
v Tuition for following year -1 1 0 0 1 0
R Sign Language Interpreter -4 3 1 0 4 0
’ Interpreter Services (uspecified) - 1 1 0 0 1 0
TOI‘.QIS FOR OVR (14) CONTACTS (10) 3) @h) (1% *(0)
o (OET) Tuition for current school year -8 5 1 2 7 1
1 Stipend for current school, year -2 2 0 0 2 0
'1‘ ‘.
A (DOOR)] Tuitionfor current school year -4 3 1 0 3 1
"TOTALS FOR CETA (14) CONTACTS 10 (2) (2) (12) 2)
S £7 .
S (Social | Application for SSI benefits -1 1 0 0 1 0
S Security] Reinstatement of SSI benefits -1 1 0 0 1 0
A Admln.)‘ ‘fOTALS FOR SSA (2) CONTACTS (2) 0) (0) ; (2 (0)
s ‘. '
D Application for Income Maintenance - 1 1 v 0 0 | 1 0
S Application for Medicaid -1 0 0 1 g 0 1
S TOTALS FOR DSS (2) CONTACTS L o e 1) )
\,') e S TOTALS -32 23 5 4 29 3
y L
I\ i N
“More than one.&e;lient could have applied for need in more than one agency
* =
\ 28 7

2,
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tuition for the following school year. Another four agency contacts were

made in order to secure SSI, Income Maintenance and Medicaid benefits for

clients. Regarding other supportive services for the clients, five agency
contacts were made in order to secure sign language interpreters and other
interpreter sérvices.

Of these aforementioned 32 agency contacts, 23 resulted in approvals.
Five contacts resulted in denials, and four contacts did not have clear
outcomes when the project ended. The BOCES counselors initiated and
assisted the students with 29 of the contacts. Out of these 29 contacts,
there were 23 approvals, five denials, anzzl one case where the outcome
was unclear. Of the remaining three contacts that were made without

the assistance of the BOCES counselor, all three had no clear outcome.

Regarding the average mumber of days it took for a decision from the
agency, the 23 approvals came within an average of 33 days. The five
denials came within an average of four days.

Of the 21 students enrolled in the program, agency contact was made for
se\>enteen of them. The four students who did not need agency contacts
were providad tuition through other sources (three students had tuition
paid by their family, and one was funded by a school district).

4. Occupational BEmployability and Skills Training -(Objective &)

All educational components were completely individualized to allow parti-
cipants to progress at theix own pace. Each participant's program was
based on their Career Support Plan goals and strategies. Training
included:

Occupational Education Program: Each participant entered classrocm
training in an occupational area that was identified cooperatively by
the participant and project staff. Students were enrolled in the follow-

ing programs: auto body (2), architecture/drafting (1), carpentry (1),

2y
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commercial photography (3), commercial printing (2), clerk typist (2),

tal lab. (2), food preparation (2), plumbing (1), machine shop (2),
welding (2). Nine students were ‘enrolled in half day programs and 12
in full day programs.

Instruction was individualized with a careful balance of theory and '
practical application. The curriculum content of each course was
organized around a series of’ modules. The modular curriculum design
permitted participants to begin a course at any time aMd proceed at their
own pace. Each participant had a complete evaluation before ascending to
the next skill plateau. ’ ’

<
For students in this program,’ the instructor assessed each student's -
skills at the begimning of the program and on an ongoing basis. The
students also rated themselves and both ratings and discrepancies were
discussed with the counselors. At the end of the year, instructors gave
an overall skill rating (see Appendix G); participants skill ratings com-
pared to two comparison groups are presented in the summative evaluation
(Section ];II).

Life Skills and Employability Tra:LnJ.ng In addition to the Life Skills

and Bmployability Training that is included in all BOCES occupational
education programs, special group sessions were given to project partici-
pants. The Life ékjﬂlls sessions were designed to help participants acquire
coping skills and to improve their decision-making and problem-solving
skills ~ BEmployability sessions included completing resumes and job appli-
cations, video tdping of mock job interviews, and individual counseling
and role playing in preparation for actual job interviews.

CoQ
5. Follow-up Support - (Obaect»ive 5)

Project staff provided advocacy, support and referral to aid participants
with their transition from a BOCES vocational program to advanced train-

ing or employment. Contacts were made with potential employers, and staff

2:
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advocated, gave recommendations, and arranged job interviews for the
eight participants who had completed their training. Six of the eight
participants who completed training found employment. Project staff also
assisted the ten participants who are plamning to return to BOCES in

the fall with job placement in part-time or summer jobs and with

securing financial assistance and other planning necessary for continu-
ing their vocatioria‘l training. Follow-up contacts were made with both
participants and employers.

C. PROJECT MANAGEMENT, STAFF, AND FACILITIES

g

This project was administered by the BOCES Division of Occupational
Education. Figure 4 is an organization chart of the 0.E. Division.

A project organization chart is shown in Figure 5. Project staff con-
sisted of a counselor, a sign language interpreter aid and a special
education aid. The counselor was responsible for administering the
entire project and reported to Mr. Vincent LaSala, Associate Administra-
tor to Mr. James Wilde, Supervisor for Sﬁpport Services. Curriculum
support and technical assistance for implementation of the project objec-
tives was provided by Mr. Aaron Schaeffer, Executive Administrator of
Curriculum and Grants, and his staff. " Mr. Schaeffer was also responsible
for overseeing the evaluation of the project, in conjunction with the
BOCES Office of Imstitutional Plamning and Research, which is responsible
for the evalliation of all federally funded projects.

Staff Responsibilities: The counselor's responsibilities included:

¢ Providing administrative supervision'and coordination of all
project persormel, project activities and support services

e Development of instructional and support strategies to meet the
needs of handicapped adults in vocational training programs

e Preparation and dissemination of information about the project
to potential applicants and appropriate asencies

o Assessment of all proiect applicants
e Develomment of a Career Support Plan for each participant

19




@ Personal and career coumseling
e Establishing peer support groups ~

e Advocacy and support in dealing.with government and community
organizations, BOCES instructors and potential employers

e Support in dealing with problems related to finance, transpor- {
tation, child care, career plamning, job seeking and other
related areas o~ >

e Identifying and implementing support services to overcorme /’/

Problems related to the individuals handicap /’
@ Maintaining information on services that are available to the
handicapped, informing participants about these services and

making referrals, when appropriate

. The interpretor aide was primarily responsible for providing services to\'
the hearing-impaired/deaf participants and a special education aide was,

responsible for provid:’lng services to participants having “handicaps othé*(:
than’ hearing-impaired. Responsibilities included: a )

~. @ Assisting in the assessment of project applicants and the
development of individual career support plans .

o Assisting with group counseling sessions including life
skills training, employability training and social skills
training /

" @ Assisting in preparing and copying mater:pﬁs and information
needed

e Responsibility for the case management of handicapped

students, providing needed support as identified by the
counselor and 0.E. instructors and other services including:

- Keepirg record-of attendance

- Preparing modifications in instructional materials

- Interpreting, language facilitator—

- Tutoring and remedial assistance _

- Act as liaison between 0.E. instructors, and handi-
capped students

- Assisting in skill appraisal and student”evaluations

- Other assi%tance as required by individual participants

e Supporting the handicapped student by utilizing all BOCES
instructional resources .

e Carrying out additional duties and assigmments as directed
R by the counselor
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Figure 5

PROJECT ORGANIZATION CHART

Occupational

Assistant Superintendent

Education

Frank J. Wolff

Supervisor for
Support Services
James Wilde

Executive Administrator
Curriculum and Grants

Aaron Schaeffer

Associate
Administrator

IVincent LaSala

Counselor

22

Office of
Institutional
Planning and

Research
Philip Archer

i




23

' All staff were highly qualified for their positions. The counselor had
an M.S. degree in Guidance and Counseling, certification as a school
counselor, and five year's experience in counseling. The special educa-
tion aide had a B.S. degree with a major in social work, and five year's
experience working with special populations; the interpreter aide had
majored in American Sign Language at a comumity college and had six
year's experience as an interpreter. The high qualifications of the
staff should be kept in mind by anyone plarming on replicating this
project.

Facilities: The project staff’ were housed in the Countv Center, the occu-
pationul education center of Nassau County BOCES, Westbury. New York.
All office facilities were made available to the project. The project
also had available to it any and all facilities of Nassau BOCES, such as:
the Data Processing Center, the Nassau Educational Resource Center, and
other related facilities. Participants attended a BOC}iS vocational train-
ing program at one of our four ce"ntérs; all were convenient to public

. transportation and suitable for use by the handicapped.




V. -SUMATIVE.EVALUATION. . . . .

The summative evaluation utilized an ex post facto comparison gréup

design to determine the success of the project's objéctives by comparing
project participants (Group I) to two other groups, a handicapped

comparison group (Group II) and a nonhandicapped comparison group (Group II1)
on the following criteria: class attendance, class skills appraisals, drop-
out vs. campletion and/or continuing education rates, success rates in
obtaining employment following BOCES training, and employers' ratings of
program pérticipants.

-

A. SELECTION OF THREE COMPARISON GROUPS

, ‘ N
Originally, it was plamned to have four camparison groupé; it was proposed
. that 40 to 75 handicapped adults be assessed until forty were found appropriate
for placement in an BOCES occupational education classroom training .program.
These forty were then to be d1v1ded into two groups: one group, project
participants, would receive support and advocacy services in addition to
assessment and appropriate placement;’ ‘the other group would receive assessment
and appropriate placement only. A third group of handicapped adults and a
fourth group of nonhandicapped adults were to be drawn randamly from the
adult student body. Vo

‘ \

A total of 57 handicapped postsecondary adult applicants were identified and
assessed by the program staff. However, of these 57 app];icants only 21 were
desmed appropriate for placement in the BOCES occupational education classes.
This group was designated as Group I project ‘participant;s, as there were
insufficient numbers for two groups.

» . | ./
Twenty-two other applicants were deemed most appropriate for placement in the
BOCES Special Needs Industry-Based Program which fo_cuses on placement: of
clients in actual jobs with on-the-job tralmng and approprlate clu.ent support
for success in the job. The staff is or:Lented to look for the client's
strengths and job potential, as well as to provide ongoing evaluation, training,
careful placement and support for as long as is needed. Therefore, it was
felt by the evaluator that since these clients had been assessed and also had
received ongoing support and advocicy in an employment setting, they were




: not-an._appropriate_comparison_group for evaluation purposes.
The 14 other applicants who were assessed were referred outside of

. . )
programs and therefore were not appropriate for use as a camparison group.

The handicapped camparison group, Group II, consisted of 16 postsecondary
students who were identified by BOCES instructors and counselors as the
only adult students emrolled in BOCES occupational education programns

., considered to be handicapped. Therefore, 'Group. II is representative of
the current experience of handil:apped postsecondary students at Nassau
BOCES. Group II was formed for the purpose of comparing what handicapped
postsecon students currently receive in BOCES vocational programs with
participants in this model project (Group I).

A third g;xé: of 22 postsecondary students was randomly selected from
students who were enrolled in Nassau BOCES vocat:,onal education programs

and who were considered to be nonhandicapped by their vocational instructors.
Group IIT,a nonhandicapped comparison group, was formed for purposes of
camparative evaluation and is representative of the current experience of
nonhandicapped postsecondary students at Nassau BOCES. .

-

Figure 6, on the following page, outlines these three treatment groups.

B. DEMOGRAPHIC AND PROGRAM INFORMATION FOR COMPARISON GROUPS . /)

A summary of all damgraptu.c data on the three comparlscn groups is
presented in Table 1. As shown part1c1pants in Group I had a younger age
mean, a slightly younger age r\nedlan and smaller. age range than the camparison
groups. The three groups d1d‘ not differ much in regard to sex, education level
(last grade completed and graduatlm) marital status, or veteran status.

1%"‘ -
Regarding employment, G%/;p I handicapped participants did have more job
experience and more skilled employment than either comparison group; Group I
and Group III had more job experience than Group II. Group I also differed

A\
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TABLE 1:
- Group 1 Group 1L Group 1LII
« Handicapped | Handicapped| Nonhandicapped.
Participants | Comparison Comparison
Topic Categories (N=21) (N=16) (N=22)
Age Age Range 17-40 17-62 16-56
Age Mean 24 33 31
Age Median 23 27 29
Sex Male - 1
e T 7 [T
Marital Status |Single
Varcied lg 12 15
Divorced/Widow 0 % 3
Type of Handi- |Hearing Impaired 2 0 No Handicaps
cap Deaf 4 0
Mentally Retarded 3 0
” Emotiondlly Disturbed 7 10
Learning Disabled 2 6
Other 3 0 .
Education - Average 12th 12th 11,5
Last Grade Range 10th - 1l4th | 12th - 14th|10th - 16th
Completed (2 yrs. (4 yrs. college)
college)
Median 12th 12th 12th
Education - No Graduation 4 4 6
Graduation Graduated - High School | 17 12 15
: College 0 0 1
Previous Ves 17 6 17
Employment No 4 10 6
Type of Skilled 8 vl )
Employment Semi.-skilled/unskilled 9 5 12
|
Veteran Yes 0 2 L3
}No 21 14 19

w

t




N e
e

‘
1

/

from Group II in types of handicapping conditions. As shown in Table 1,
ééo@"f'fﬁ&&sé'\}&ilwdtffférmt types of handicapping conditions (heéaring
impaired/deaf (6), mentally retarded (3), emotionally disturbed (7),
learning disabled (2), and three in the other category referring to cases

of Tourette syndrome, epilepsy, and spina bifida. Group II had only two ‘e ..
types of handicapping conditions - emotionally disturbed (10) and learning -
disabled (6). "

-~

Table 2 preser;ts a sumary of occupational education program data for the
three comparison groups including date of emtrance, date of completionm,
months attended, daily time attended, type of occupational course, attend-
ance record, skill ratings and outcome regarding completion, contimuing
training, or termination.

As shown in Table 2, Group I participants did enter and complete occupa-
tional programs later in the year than both comparison groups. Even though
there is a BOCES policy of open enrollment, it appears that people think of
school as starting in September and very few enter after that time. There-
fore, the program was at a disadvantage in seeking nets students after
September 1lst, when the project begafi. The individual assessment process
and seeking tuition assistance for those who could not attend without finan-

cial aid further delayed the entry date for project participamts. =

Date of entry did not seem to affect length of time in a program; the
average months attended were the same for Groups I and II (four months)
and one month longer for Group IIT. ALl occupational programs end in late
June and resume in September, so the maximum months a student could attend
was from date of entry to the end of June. ,

Over 40% of Group I attended half days, compared to 12% of Group IL and 9% °

of Group III. In some cases this was the result of counseling handicapped
students not to overextend themselves physically or emotionally with a full

day program and in other cases was due to other time commitments such as therapy.

The groups were é t different regarding types of occupational courses.
Group III stud/ents, e enrolled in three different programs, Group IL
students were enr: in six different programs, and Group I students were

enrolled in eight different programs.
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Group I youp 11 Group l11
- Handicapped | Handicapped| Nonhandicapped
Participants | Comparison Comparison
Topic | Categories (N=21) (N=16) — | “(=2)
Date of Range 11/81 - 3/82/9/81 - 1/82|9/81 - 1/82
. Entrance Median. , 2/82 9/81 11/81
s i
Date of Range ! 3/82 - 6/82| 2/82 - 5/82 | 1/82 - 6/82
Completion Median 6/82 2/82 4/82
Months - Average Months / 4, months 4 months 5 months
Attended Range 1-7 Months | 1-10 Months | 4-9 Months
| Median 4 months | 4.5 months |5 months.
Daily Time Half Day 9 (43%) | 2 Q2% 2 (9%
Attended Full Day | 12 (57%) |14 (88%) 20 (91%)
Type of Automotive 2 3 3
Course Constructidn Trades 3 0 0
Commercial Food 2 2 0
Commerical Photography/| 5 0 0
Printing
Health Serices 2 3 6
Machine /and Metal 4 1 13
Clerk Typist 2 2 0
Air Conditioring .0 3 0
Adult Basic Education 1 0 0
*Attendance | Unsatisfactory 6 (29%) | 8 (67%) 7 (32%)
Record Satisfactory 15 (@(71%) L (33%) |15  (68%)
*Skill Unsatisfactory 5 Q4 |7 (58%) | 2 (%)
Ratings Satisfactory 16 (76%) |5 (42 |20 (91%)
*Outcome Campleted 8 (38%) 14 (25%) |20 (91%)
Continuing 10 (48%) 3 (19%) 0 (0%
Texminated 3 (14%) 9 (56%) 2 (9%
|

*Statistical tests of significance are presented in

36 -

Section IV.
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' r—m@“f and-CGroup-TTi-had-a-better-attendance record -and-better skill S
: ratings than Group II. Almost all of the students in Group III completed
their programs compared to 38% of Group I and 25% of Group II. Almost half
* of Group I plans on continuing their training this fall compared to only a
fifth of Group II. Over half of Group II students dropped out compared to
only 14% of Group I and 9% of Group III.

C. STATISTICAL AND EDUCATIONAL SIGNIFICANCE OF OUTCOME DATA

To determine the success of the project's objectives, handicapped project
participants (Group I) were compared to two other groups, a handicapped
camparison group (Group II) and a nonhandicapped comparison group (Group
III) on the following criteriai class skills appraisals, class attendance,
dropout vs. completion and/or contimuing education rates, siccess rates

in obtaining employment following BOCES training, and employers' ratings of
program participants.

. As described in the original proposal, the project objectives will be

considered to have been attained if the camparative differential between

Group I (assessed, advocacy and Support) and Group II (Handicapped - no

treatment) is statistically significant and educationally significant.

For this evaluation, educationally significant is defined as greater

e - than 20% on the-above -criteria. It-was also-expected that -participation T

‘ in the program would reduce performance barriers to the handicapped and

that the comparative differential between project participants, Group I,
and nonhandicapped BOCES adults, Group III, would not be educationally
significapt or greater than 207%. Results for each of the criteria
variablesare presented below, as well as evidence of statistical and
educational significance.

Table 3 depicts the actual frequencies (and percents) of instructors'
ratings of student skills in occupational programs for Groups I, II and
III. Instructors rated students as either unsatisfactory or satisfactory
to exceptionally good. Table 3 also shows in the upper left hand cormer
. the number of students who might be expected to have been rated either

37
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‘unsatisfactory or satisfactory to exceptionally good in each of the three

groups. The expected frequencies were compufed in order to ascertagn the
chi-square statistic. The size of X2 reflects the magnitude of the dis-
crepancy between the actual and the expected values in each of the cells.
In this case, X2 = 16.0 is significantly beyond the .01 level. Therefore,
the groups differ significantly regarding supervisory skill ratings.
Moreover, it appears that the nonhandicapped Group IIIL and the handi-
capped Group I, receiving support and advocacy, were rated significantly
better regarding skill proficiency than the handicapped Group IIL. not
receiving support and advocacy sexvices.

TABLE 3
STUDENT SKILLS AS RATED BY INSTRUCTORS

% Group L Group 1T Group 1II
Handicapped | Handicapped | Nonhandicapped
Participants | Comparison Comparison
(N=21) (N=16) (N=22) Total
p 5.3 | 3.1 5.6
Unsatisfactory 5 7 2 14
(24%) (58%) (9%)
15.6 | 8.4 16.4
Satisfactory or 16 5 20 &
Better (76%) (42%) (91%) i
TOTAL 21 12% 22. 55

* Data was missing for four of the Group II subjects.
df = 2 x2 = 16.0  p<.001

In texrms of educational significance, Group I had skill ratings which were
34% greater than Group II and 157 less than the nonhandicapped Group III.
By our definition, a-difference of 207% would be educationally significant.,
Therefore, as predicted, participants in the program (Group I) had skill
ratings that were educationally significantly better than the handicapped
comparison group (II) and ratings that were mot significantly different
than the nonhandicapped comparison group (III).
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Table 4 depicts the actual frequencies (and percents) of instructors’
_ratings of student. attendance for-Groups-I; II and III. Instructors'
rated students as either unsatisfactory (more than 10 absences) or
satisfactow.:y to exceptionally good (0-9 absences) . Table 3 also
shows in the upper left hand cormer the mumber of students who might
be expected to have been rated either unsatisfactory or satisfactory
to exceptionally good in each of the three groups. Again, the expected
frequencies were camputed in order to ascertain the chi-square statistic;
in this case X2=5.25 which is not significantly beyond the .05 level.
Therefore, the differences between the groups were not statistically
significant regarding attendance ratings but they aPproiched significance
(p € .10). ~

TABLE 4
ATTENDANCE RECORD
Group I Group IlI Group III
Handicappeg | Handicapped | Nonhandicapped
Participants | Comparison Comparison
(N=21) (N=16) _ (N=22) Total
8.0 ! 4.6 8.4
Unsatisfactory 6 8 7 21
(29%) (67%) (327%)
13.0 7.4 Jf13.6
Satisfactory or Better 15 4 15 34
(7117%) (33%) . (68%)
o
TOTAL 21 12 22 55

* Data was missing for four of the 16 participants in Group II.
=2 X*5.25 .05 €p<.10

However, the differences between groups were educationally significant.
Participants in Group I who received support and advocacy services had
better attendance ratings than either of the comparison groups. Group I
had 71% with satisfactory or better attendance compared to only 33% of those
in Grouwp II or an educationally significant difference of 38%. Also Group I
participants and Group III, the nonhandicapped group, did not haVewan educa-
tionally significant difference regarding attendance; in fact Group I had

a slightly better attendance record (71% vs. 68% or 3% difference) .

~
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Table 5 depicts the actual frequercies (and percents) of students'
completion/continuing education rates versus termination/dropout rates

for Groups I, II and III.

Table 5 again records in the upper left-hand

corner the mmmber of students who might be expected to have completed or

_ to be continuing education as well as those who might be expected to have
temminated or dropped out of the iamgran. Again, the expected frequencies
were camputed in order to ascertain the 'chi—square statistic; for this

case,

XZ = 11.71 which is significantly beyond the .0l level. Therefore,

the differences between groups were statistical!ly significant regarding
cmpletion/Em;inuiIIg educatidn status versus t{enm’.nation/dropout status.
Moreover, the nonhandicapped Group III and the handicapped Growp I,
receiving gupport and advocacy services, had more students who campleted
programs or would be continuing their education than Group II, the-handicapped
" who did not receive program servides. Furthermore, Groups III and I had
fewer students who_texminated or dropped ocut oé‘ the proggain as campared

to Group II. -
'TABLE 5 A
DROPOUT RATE -
Group L Group 11 Growp IIL
Handicapped | Handicapped | Nonhandicapped |
Participents | Comparison Comparison
(N=21) __(N=16) (N=22) Total
{16.0 l 12.2 16.8
Completion or 8 (ZSZ{,) é& (25%) 20 (91%
Contimiing Education 10 % /og . (19%) 0 ( O%) 45
A 7 _(L47) 20 (91%)
. 5,0 3.8 2.2
Terminated/Dropped Out 3 (4% 9 (56%) 2 C% 14
TOTAL 21 16 22 59
df=2 ¥ =1171 p< .01

)
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Regarding educational significance, Group I had significantly more who completed
programs or were continuing their education than Group II (86% vs. 44% or an
educationally significant difference of 42%) for these combined categories. |
Looked at separately, Group I did not differ significantly from Group II

regarding completion (38% vs. 25% or a difference of 13%) but did differ

significantly regarding continuing education (48% vs. 19% or a difference i

of 29%). Also the difference between Group I and Group II regarding ‘

termination or drop out rate was educationally significant with Group I ’

- having fewerterminations—¢147% vs. 56%~or—ar~diffarence'—of—4:2'/5)'."“Regarding't:h'e**i‘—ﬂ
differencesbetween Group I and the nonhandicapped Group III, the difference T ‘
was not educationally .Eigm’_ficant when completion and contimuing education
were combined (86% vs. 91% or a difference of 5%). However, Group III did
have 'significantly more completers than Group I (91% vs. 38% or a difference | 1
of 53%). As discussed before regarding demographic and program data 1
differences (Tabies l.and 2), Group I had later entry dates and a higher ‘

" proportion in half day programs than Group III or II; this may have
contributed to a higher contimation rate.

Lastly, Table 6 depicts the actual frequencies (and percents) of those ‘
students who had completed their program and who were either employed or
unemployed upon graduation. Table 6 again records in the upper left ‘
hand corner the mmber of students who might be éxpected to have
__been. employed or unemployed upon completion. Again the expected frequencies
were computed in order to ascertain the chi square statistic. In this
case, %% could not be computed since more than 207% of the cells had
expected frequencies of less than 5  (Cochram, 1954) 1 Therefore , it
was not possible to determine if the differences between groups were
statisticélly significant.

P

1.W.G. Cochran, "Scme methods for strengthening the common X2 tests."
Biometrics, 10, 417-451.
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EMPLOYVENT OF STUDENTS ( WHO COMPLETED TRAINING)

Croup 1 Group II l Group III
Eandicapped | Handiczpped | Nonh andicapped
Participants | Comparison Comparison
(N=21) (N=16) (N=22) Total
‘ | 6.0 I 3,0 15 ’
Employed ¢ 6 \ 0 18 oo
b of those wio 5% . (o%) (90%)
2 1l 5
Unemployed :
(% of those wno campleted 2 4 z 8
program) (25%) (100%) (10%)
TOTAL 8~ 4 20 32

X2 cannot be computed since more than 207 of the cells have expected
frequencies of less than 5 (Cochran, 1954)

Regarding educé.tional significance, Group I had more students who were:
employed than Group II (75% vs. 0% or an educationally significant difference
of 75%) . Furthermore, the difference in percent employed for Groups I

and III was not educationally significant (75% vs. 90% or 15% difference).
—

™~

Regarding employers' ratings of the three groups, only those who campleted
their training programs and were employed could be rated. As shown in

Table 6, Group I had six participants whowpre employed immediately
following training, Group II had none who were employed and Group IIT had
18. Moreover, not all of these were still employed at follow-up and

some employers did not respond to the request for ratings or could not be
reached. Therefore, the number of employer ratings received were only

three for Group I and eight \for Group III. These numbers were insufficient
for statistical analysis and are therefore summarized in the narrative below.

lw G. Cochran, "Some methods for strengthening the common X2 tests,"
Blanetrlcs 10 417-451 .
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The \evaluators attempted to contact all employers by mailsor phone at
approximately one month after employment began. Due to some difficulties
in obtaining information, the employers' ratings were obtained between
one month and seven months after the date of employment. Employers were
asked to respond to the Employer Survey Questiormaire (Appendix H) and
rate student employees on such things as appropriate job behaviors,
relationship with coworkers, and quality and quantity of production.

For Group I, of the six who were employed immediately following their
training, two were no longer employed and one employer did not respond.

Of the three responses,two employees worked satisfactorily with most workers
and. generally cooperated with the supervisor. One showed less ability to
relate to others and had some difficulty in being cooperative. All three
were courteous to peers and others.

Two had the abilit;y to accept responsibility, show scme initiative and

make good decisions. One was reluctant to accept responsiblity and needed

a normal amount of supérvision in order to complete assigrments. All three
had excellent seif—cont;rol and were able to follow saféty rules at all times.

The three employees had average training for the occupational field and two
were able to adjust' to hew'assigrments and comimmicate well verbally. Only
one experienced some difficulty in this area. All were punctual in their
attendance and notification of zbsences. ‘

For the short period of time the studgnt employees were on the job, two
met both quality and quantity of production most times while one did upon
occasion. Two held semi-skilled jobs and cne was a skilled employee.

One had been employed one to6 three months at the time of the rating and two
had been employed four to six months.” “

For Group Ii, there were no students emnloyed so no follow:-up was
possible of the handicapped comparison group.

- | 45
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For Group III, the nonhandicapped camparison group, there were a total of
eight employer responses. The majority of student employees had a good

. relationsip. with other workers on tl}e job, cooperated with the supervisor,
were courtecus and readily accepted some responsibility. Most showed some
initiative, sound judzment and e(erc:Lsed self—cont;rol. '

' | ‘ 37
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The majority also made a good appearance, were able to follow safety rules,

could adjust to new assignments and had satisfactory verbal commumnication

skills.  Only one displayed little or no interest for training or potential

i emstumnfested-average—mterest*-ﬁnnstaﬂ-thmtndentmloyee

. * had good attendance, notified employers of absence or lateness and met the
stahda:cds for quality and quantity of production.

Five employees were doing skilled employment while three were semi-skilled
(murse assisting).

D. SUMMARY AND DISCUSSION OF THE RESULTS

The sumative evaluation utilized an ex post facto comparison group design
‘ which means that the three groups were not drawn randomly from the same
population. Group I, handicapped program participants, was drawn from
referrals and walk-ins in response to announcements about the model program.
Group II, the handicapped comparison group, was identified by BOCES
instructors and counselors as the only adult students emrolled in BOCES
occupational education programs considered to be handicapped. Group III,
the nonhandicapped comparison group, was drawn randomly from the remauung
students enrclled in occupatlonal education programs.

The three comparison groups did differ some regarding,demographic and program
data which may have had some bearing on the results. Group I participants
differed from both comparison groups in that they were somewhat younger, had
more job experience and more skilled employment; Group I and Group III hed
considerably more job experience than Group II. Group I also differed from
Group II in having more types of handicapping conditions. The groups did
not differ much regarding sex, education level, marital status or veteran
status.
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Regarding decupational education program datg, certain of the ciata appears
. to be different for Group I in comparison to Groups II and III. More
specifically, the median entry date for Group I participants (2/82) was
five months later than Group IL (9/81) and three months later than Group
IIT (11/81). Also over 40% of Group I were attending half days compared
to only about 10% of the comparison groups. Since all programs ended
. in late June, Group I program participants had less time to camplete
programs which probably contributed to the large mmber of Group I
particivants (48%) who chose to contimue vocational training programs this

fall ¢ ampared to about a fifth of Group II and none in Group III. It is

also possible that half day attendance was less taxing fdr handicapped

adults and may have contributed to higher rates of continuing education and
)/ lower dropout rates.

It was expected that Group I would differ significantly from Group II, the

handicapped comparison group and not differ significantly from Group III,-

the dicapped group. Regarding statistical significance between groups
' on the cﬁnteria variables, the groups differed significantly regarding BOCES

instructo Q\' skill ratings and regarding dropout rate versus course comple-
tion or ccmén@n.ng training (both significant at the .0l level). It appears
Group 1 pfoject\participants and Group III, the nonhandicapped group, per-
formed significantly better regarding skills and were significantly less
likely to drop out than Group II, the handicapped comparison group.

Differences between the groups regarding attendance were not statistically

*  significant at the .05 level but approached significance (p < .10). Regard-
ing employment of students and employers' ratings, it was not possible to
determine if differences between groups were statistically significant because
of small frequencies.

For this evaluation educationally significant was defined as greater than
207, on the outcome criteria. It was expected that Group i, handicapped
participants who received assessment, support and advocacy, would perform
significantly better (greater than 20%) than Group II, the handicapped




group receiving no special services. It was also expected that partici-
pation in the program would reduce performance barriers to the handi-
capped and that the comparative differential between project participants,
Group I, and nonhandicapped BOCES adults, Group III, would not be gréater
than 207. :

i

Recarding the outcome criteria, as predicted the differences between

~ criteria instructors' skill ratings (Group I was 34% higher), attendance

- Moreover, as predicted, the differences between Group I and Group IIIL

~ difference.

Group I and Group II were educationally significant regarding program

ratings (Group I, 3%% higher) dropout rate (Group I, 42% lower),
canpletion/contimuation rate combined (Group I, 42% higher). On employ-
ment criteria, Group I was 754 higher than Group II, a very significant
difference. ] |

were not educationally significant regarding program criteria: instructors'
skill ratings (Group III was 15% higher), attendance (Group I was 3% .
higher) , dropout rate (Group IH was 5% lower), completion and contimuing
education combined (Group III, 5% higher). Regarding employment based

-on the percent of those who completed the program, Group III had a 15%

higher rate of employment which is not an e&cationally significant

¥

However, the total employment rate of Group I will not be certain until the
outcome is clear regarding those who are continuing their training this year.
Based on the follow-up, the employment outlook for Group I may not be as good
as expected as two out of the six who were employed after training were em-
ployed at follow up. Abother factor that remains unclear is employers'
ratings of Group I. Of the three ratings obtained for Group I, two were
positive and one was not. All of the nonhandicapped in Group III received
satisfactory ratings. No one in Group II was exixployed SO no comparison re-
garding employers' ratings is possible with handicapped who did not receive
Support.
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In a time of high unemployment, it may be very difficult for handicapped
adults to obtain and maintain jobs in private industry. The type of
handicapping condition may be a factor regarding employment or unemployment.

“Unfortunately, in this study, the two handicapped groups differed regardinig
types of handicaps; also the number with any one type of handicap was too
small to allow for analysis by type of handicap.

In sumhary, Group III nonhandicapped adults were successful on all program
criteria and an;iloyment'ci‘iteria; Group II, handicapped adults receiving
no proj ect services, were unsuccessful on prbgram and employment criteria;
and Group I, project participants were successful on program criteria
(skills, attendance, dropout rate) but outcome regarding employment is
unclear at this time.

It is clear that handicapped adults receiving the project's support and
advocacy services -did significantly better on all program criteria and
employment than handicapped adults who did not receive these services.

Group II's high dropout rate (56%) and no employment rate provide additional
evidence that handicapped adults ‘are not likely to succeed in vocational

‘ training programs without support services. Moreover, project participants

in Group I demonstrated that with assessment, support and advocacy they

were able to approach the performance level of nonhandicapped adults on
program criteria and to successfully complete or continue their training
prograns .




V CASE STUDIES

\

In this section, four successful case studies are presented to document the

type and extent of individual support and advocacy services and the outcomes

for these individuals. The richness and depth of the program can be conveyed
§ far more clearly by reviewing it in hman terms than by the statistical data.
)‘}7% will preserve the anonymity of the young men by referring to them simply

as: Mr. Jones, Mr. Brown, Mr. Smith, and Mr. Davis. N

/“
[ _

]

Case Study #1 - Mr. Jones

Bat_:ljggound: Mr. Jones registered with the support and advocacy program in
10/81 at the age of 38. His handicapping condition was deafness. He was
married and in excellent general health, aside from his inability to hear.

Mr. Jones was a high school graduate, with a grammar school education at a
special school for the deaf in his early childhood years. He had been
employed in the printing field contimuously for 17 years as a typesetter,
thereby becoming familiar with all of the machinery used in printing. Mr.
Jones had been unemployed for two years when he entered the support and
advocacy program. His unemployment came about as a result of computeriza-
tion within his job field. The printing industry simply did rot have a
further need for the people with his skills. Mr. Jones' inability to replace
his job, cambined with his deafness, enabled him to quality for social secu-
rity disability benefits. What he really wanted though was to regain a ’
place in his usual field of employment.

Different Kinds of Support and Advocacy Given Through the Program:

An entrance interview was held and a battery of aptitude tests was given.
In 11/81, a staff interpreter for the deaf accompanied Mr. Jones to the
OVR (Office of Vocational Rehabilitation) and the CETA (Comprehensive
Employment Training Act) agencies to regiéter for tuition grants.

Aid was not immediately forthcoming. A BOCES follow-up with OVR was con-
ducted in 12/81. In 1/82, the BOCES program staff gave assessment coun- ‘
seling and career guidance to Mr. Jones. A staff interpreter worked with

4
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o him in reading and interpreting the Dictionary of Occupational Traits'

' descriptions of careers in the printing industry. The interpreter also
took Mr. Jones on a tour of BOCES' offset printing training facilities
and discussed the application of Mr. Jones' prior skills into new areas.

On 2/23/82, OVR began funding Mr. Jones for offset printing instructio;n
at BOCES' South West Center. OVR and BOCES both provided interpreters for
Mr. Jones for the duration of the training class. From 3/82 through 6/82,
——— ———the-offset-printing-instructor-remained-veryenthusiastic—about-Mr-—Jones"
‘progress and prospects for job placement. Progress was extremely fast,
with the personality profile.and skills record each showing excellent
results throughout the school term:. An OVR interpreter assisted Mr: Jones

-at an "Employability Lab" in 6/82. The evaluation indicated that Mr. Jones

was definitely employable in the offset printing field. B

The offset printing instructor arranged for Mr. Jones to be interviewed by
a printing company that had contacted the instructor for a recammendation.

) An OVR \Ainterpreter accompanied Mr. Jones to the job interview on 6/14/82.

/. The interview was a success. Mr. Jones was hired to start work on 6/17/82.
Qutcame: On 6/17/82, Mr. Jones became employed as a photo-stripper and
camera-man. His interpreter services continued wmtil 6/25/82. Mr. Jones'
manager and foreman expressed satisfaction with his on the job performance.
Mr. Jones and his BOCES counselor notified the social security district,
office of the change in Mr. Jones' employment status so that the disability
benefits would be adjusted once Mr. Jones began receiving wages from the
new job. As Mr‘. Jones" BOCES counselor said in summation: ... (his)

" performance has been textbook perfect. Interpreter support and advocacy
merely broke the way for (Mr. Jones') own initiative. We advocated for
refunding in 1982-83 school year; but with job pldcement, program is con-
sidered complete as of 6/25/82."

o




" Program'' on November 2,
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- Case Study #2 - Mr. Brown

Background: Mr. Brown'was first introduced to the ''Support and Advocacy
98l. He was 24 years old at the time, single

and unemployed for almost two years. Since his graduation from a public
high school ifi June, 1976, Mr. Brown's only jobs had been with a metal and
trimming company as a machine\pperator from January 1978 - May 1978 and

as a mailroom clerk for the Nasgau County Medical Center from August 1979 -

November 1979. He had attempted \to broaden his skill areas through assembly-

/’

line work at the Rehabilitation titute of Mineola and through clerical
training (typing, filing and mail handling) at another large hospital complex.

Mr. Brown had been afflicted since the age of seven with a disease known
as Tourette syndrame. The condition has often been confused with Cerebral
Palsy. It is a medical condition of a puzzling nature, highlighted by
psychiatric symptoms which are interspersed with normal behavior. The four
major symptoms are: ‘ ‘

a) involuntary facial grimacing and twitching

b) gesturing with the hand and posturing

c) foul language and obsessional ideas (mostly in childhood);
d) marked personality changes.

Most of the victims of Tourette's syndrome have normal to high I.Q.'s;
the usual course of treatment is a drug called Haldol,

Different Kinds of Support and Advocacy Given Throughout the Program:

The story of Mr. Brown's experience with the program has two separate parts.
His first attempt in the program from November 2, 1981 through November 18,
1981 was unsuccessful because his efforts at finding a suitable training
class was unproductive. He suffered very severe nervous reactions to the
Keypunch class (11/3-11/4), Floral Design class (11/9), and Travel Services
class (11/12, 11/16-11/18) at either the first session or within a few
sessions. On November 18, 1981, Mr. Brown, his mother and the BOCES coun-
selor met and decided that training was inappropriate at that point in time.

x _ 91




A far more successful attempt was made to place Mr. Brown in the Support
and Advocacy Program three months later. In February, 1982, at an un-
scheduled sessicn with the BOCES counselor, Mr. Brown expressed his

desire to visit the program's tal Lab class. A follow-up interview
with the BOCES comselor and a visit to the Dental Lab class were scheduled
for and conducted during that month. Mr. Brown began attending the Dental
Lab class from this point on, with generally positive results.

to Mr. Brown, who had come into the counseling office distressed by what he

thought was his slow progress. Mr. Brown was reassured that he was perform-
ing well for the short amount of time that he had been in the class. He was
made to realize how hard he was being on himself and decided on his own that
he would continue in the class. :

Y
On-March-3;-1982; Mr-Brown's-counselor-had-to-provide-same-unscheduled-aid — ———

At a March 11, 1982 follow-up,--the.-BOCES-counselor—found-Mr+-Brown-to—be
excited about being in the class. His outlook seemed to be very positive.
However, further encouragement and intervention were needed on March 24,
1982. The BOCES counselor again had to explain to an amxious Mr. Brown that
he was being too hard on himself so early into:his training. After being
told that the decision was his to make, Mr. Brown agreed.to stay with the
class and continue trying to progress at h'is own pace. The counselor
informed Mr. Brown that BOCES would assist -him in obtaining a job for the
sumer vacation. Good progress was made by Mr. Brown for the remaining
three months of the school texm.

Outcome:  Tn May 1982 and June 1982, Buployability Counseling Sessions were
held for Mr. Brown and other members of the Dental Lab class. The topics
covered in the sessions were: 'Ways to Hold a Job," '"Self-Concept and

Bmployability," 'Resume Writing," and "The Interview." At the final
session (anlyoyabi‘lity Skills Review) on June 21, 1982, each student's summer
plans and Sept'ember, 1982 plans were discussed. It was decided to contimue

Mr. Brown in the Dental Lab class in September, 1982.
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Funds for Mr. Brown's tuition in the September, 1981-June, 1982 school year
had came from the CETA (Comprehensive Bmployment Training Act) Program. A
request to the Office of Vocational Rehabilitation (OVR) for tuition assist-
ance had not been met. The BOCES counselor submitted a letter in support of
Mr. Brown to OVR in an attempt to secure him funds for tuition for the next
school term begirmming in September, 1982. There was uncertainty on the part
of BOCES and OVR that finds would be available for Mr. Browrt in September,
1982.

An especially poignent letter praising the Support and Advocacy Program was -
received from Mr. Brown's mother in June, 1982. In the letter, she noted
that "...my son has achieved $o much in the past few months. The teaching
and directing...has made a new begmning and perhaps a solid future for one
who has been lost so long...I implore you to do whatever you can to keep the
quality teaching and directing that you have now so that those who are un~

fortunate can CONTANE 0 gAMT and grows!———— ————m o . L

¥

CASE STUDY #3 - MR SMITH
Background:  On November 5, 1981, Mr. Smith registered with the "'Support

and Advocacy Program''. He was 21 years old at the time, single and recently )

wnemployed. Afflicted with deafness, he had managed to orogress past the

high school level at schools for the deaf before advancing to two years of
study at a vocational-technical college in New England. He completed his

studies there in June 1981.

During his two years of college study, Mr. Smith attained some proficiency
in the machine shop (lathe, milling machine, grinding machine, bandsaw) and
with blueprinting. Since shoxtly before the age of 14, he had been working
at various part-time jobs, each of which paid him the minimum wage. First,
he worked for a year as a helper at a bakery, cleaning floors and washing
utensils. Then he worked for a year and a half with a company that manu-
factured rat poison. Most recently, he had held a seasonal job for &4
consecutive years as a landscaper at the golf course of the .Tones Beach
State Park. The ending of that job, in October, 1981,brought him to the
"Support and Advocacy Program''.
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Differe%m Kinds of Support and Advocacy Given Throughout the Program: After
spending the entire month of November 1981 giving Mr. Smith an extensive

battery of aptitude tests and then reviewing the results, the staff was able
to compile a Self-Evaluation Profile and an Occupational Proficiency Record

on him, He entered the program, acéording to the counse]Jor's assessment,
with only a "‘poor-fair'' self-image. Academically, his performance was '‘poor."

It was deciaed that Mr. Smith needed remediation in math and vocabulary.

Y
Y

Tuition assistance was filed for with the Office of Vocational Rel'iab{Llitation
(OVR) on November 5, 1981 and approved on November 30, 1981. Therefo\re\ , on
December 1, 1981, Mr. Smith began attending daily machine shop orientati

.and work sessions. The Staff Interpreter worked out the full training
schedule with him on December 18, 1981, basic shop procedures ,' math and |
vocabulary, Through project advocacy efforts, OVR approved ome of their

own interpreters as a daily support service for Mr. Smith on December 7,

S T M -

The basic shop procedures instruction continued through the first

\ three months of 1982, with daily OVR interpreter support. The Staff
Interpreter gave Mr. Smith tutorial sessions in vocabulary and math
on a daily basis fram January 6, 1982 - January 19, 1982, with a final
tutorial on February 4, 1982. Weekly remediation in English and wmachine
shop related math was given from February 6, 1982 - March 30, 1982.
Good progress was shown by Mr. Smith throughout this period in the
remedial sessions according to his instructors. His machine shop teacher
on March 30, 1982, cbserved "marked improvement' in Mr. Smith's technical
ability and commented that "industry would hold a place for him."

Mr. Smith continued to receive daily OVR interpreter suppor%h/ his basic
shop procedures classes throughout the month of April, 1982. Progress
continued to be good Also, his English and machine shop related math
remediation continued on a weekly basis throughout the month and were
said to have ... "greatly bolstered (his) self-confidence." On April 5,
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1982, tr. Smith was given an orientation for project employability -
sessions. Additional preparations were made for him to participate
(1‘.\1 the Bmployability Lab in May, 1982.

OQutcame: Mr. Smith began participating in the employability sessions on .
May 6, 1982 with the session on '"Ways to Hold a Job''. On May 7, 1982, he

was involved in a two-haur role playing interview to prepare for a

possible interview at a machine shop tentatively scheduled for May 8, .,

--1982— The-interview-was-cancelled—but-Mr.—Smith .contirued-to-rehearse— - —
his' interviewing techniques for the next few days to further enhance his
skills. Active job exploration was undertaken on his behalf by the staff
throughout the month of May, 1982, :

Tt‘me remaining Employability Sessions that Mr. Smith participated in went
as follows: Self-Concept-Career Fantasy - 5/12, Resume Writing - 5/20,
Employability Attitude - 5/27, and The Interviews , Applications plus.
a film '"Three Men on an Interview'' - 6/3.

A prospective employer agreed to interview Mr. Smith (through an )
interpreter) on May 28, 1982, The employer hired Mr. Smith on the spot.
Although the job was to begin on June 1, 1982, transportation problems \
made it necessary for Mr. Smith to wait until June 7, 1982 to actually \
begin working. The BOCES staff arranged for the later starting date with

the employer and also discussed with Mr. Smith's parents the problems of

their son in getting to the new job without a car. .This led to a resolution

of the problem. His p:arents agreed, after several days of deliberatioms,

to provide a car for their son to get back .and forth to the new job.

At a post-placement contact with the employer on June 14, 1982, Mr. Smith's
performance was rated as ‘satisfactory. There was '"no commmication
problem'" and he was 'very happy" with the job. Ten days later on-June 24,
1982, a findl contact with the persornel office revealed that the supervisor
was ''satisfied" and that Mr. Smith was '"performing fine."
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- As the BOCES counselor said in summation about this particular case:

"Through remediation and support, his scholastic ability has n.mproved and
his function in machine shop technical areas have been brought up to
operating level. (His) social interaction has opened and he carries his
weight in conversation. (Mr. Smith) has always been personab ) but at the
start exhibited a shyness that stunted his confidence. (The) training

and placement have proved to be a classic success story."

Case Study # - Mr. Davis

ggggound Mr. Davis applied for the Support and Advocacy Program in
Octcber, 1981. He had just attained the age of 20, was single and
had been very briefly employed in 1979 as a photographer and as a
secretarial trainee with the Traffic Signal Maintenance Department of
Nassau County. The latter job lasted for just five weeks under a grant
from the CETA (Comprehensive Employment Training Act) Program.

Mc. Davis had graduated fram a special human résources high school in
1979 and had attended two semesters at the State University .of New York
at Farmingdale in the fall of 1979 and the spring of 1980, His handicap
was a condition known as spina bifida. The condition was the result of a
malformation of the spinal cord and the meninges due to a developmental
defect in their closure. Frequent surgical corrections were required,
The illness caused Mr. Davis to be paralyzed from the waist down, with
incontinence of both the bowel and the bladder. A wheelchair enabled
Mr. Davis to move about with considerable freedam. On his registration
forms for the Support and Advocacy Program, Mr. Davis indicated that he
was able to use photographic equipment, had successfully held one job in
public relations photography, and wanted to contimie to advance in the
field of photography.
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. Different Kinds of Support and Advocacy Given Throughout The Prograrn;':
, Although he underwent a series of aptitude tests on October 23, 198i <

.and on Jamary 12, 1982, Mr. Davis did not actually start to participate
in the Support and Advocacy’ Program until Febrary 5, 1982, F‘TnT'Jdmg 1
for him to attend the cammercial photography class was arranged ‘
through the CETA Program. An inquiry was also made at the local
Social Security Office on February 25, 1982, by Mr. Davis)~BOCES
counselor about how to apply for Mr. Davis to receive federal. |
disability benefits under the Supplemental Security Income (SSI) Program.

Fran February 5, 1982 to May 28, 1982 Mr. Davis' performance in the

camercial pﬁotography class was monitored twice per week by the BOCES

project staff. An early record of Mr. Davis' progress after just three

weeks in the camercial. photography class showed him to be very interested

in the subject and highly motivated. The instructor expressed enjoyment |
| at having him in the class. 1

r |

. Similarly, Mr. Davis received very favorable comments from the i

instructor for this performance during the month of March, 1982, To ‘

that point, Mr. Davis had perfect attendance and was said to be "an asset

to the program.' On March 30, 1982, the BOCES counselor took Mr. Davis

to the Social Security Office to apply for ass;étance under the SSI 1

program.

In April, 1982, the classroom instxuctor continued to be very pleased
w:Lt:H Mr. Davis' performance. Mr. Davis expressed the desire to rennjn'
the following year (September, 1982) to camplete a full-term (September,
\ 1982 - June, 1983) in order to produce and compile a portfolio. At a
Vocational Education fair that month, Mr. Davis represented BOCES by
demonstrating ansl explaining aspects‘of the commerical photography
program to the public. On April 26, 1982, he went back to the Social
Security Office with his BOCES counselor, finished some remaining paper-
) work and was told that his SSI benefits had been approved. The first
‘ of his monthly checké was issued to him at the Social Security Office.
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From April 27, 1982 - May 28, 1982, Mr, Davis participated in employability
counseling. Topics covered in the sessions included: 'Ways to Hold A
Job.,!! "Self-Concept and Employability," "Gut.ided Career Fantasy,' and
"Applications.”" The conclusion r=zached by the BOCES staff at the end of
these sessions was that Mr. Davis was bright, intelligent, and had great
employability potential. ’

Outcome: Mr. Davis had to interrupt his participation in the /Support
and Advocacy Program after his May 28, 1982, class to undergo. further
spinal surgery early in June,1982. Results of the surgery were deemed
successful and it was hoped that he could return to his classes in
comercial photography at the start of the new school temm in September,
1982. His BOCES counselor put in a request for funding with the Office
of Vocational Rehabilitation (OVR) on June 25, 1982. It was hoped that
Mr. Davis woﬁld be allowed to contimue his work in the cammercial
photography class for September, 1982 - June, 1983 with the help of funds
approved by OVR. ' " ‘ ’

In summing upgir Davis' performance in the Support and Advocacy Program,
his BOCES counselor said the fellowing: 'He/came into the program sure of
his choice and with an excellent self-image. He has maintained good
spirits consistently enough' throughout the program to need very little
personal counsélin'g. Most of his advocacy and support has come in the form
of agency financial assistarice. Despite (his) use of a wheelchair, he has
overcame very well all obstacles in photo operations. He has demonstrated
tremendous detemﬁ.na\t\:‘&on and appreciation for his participation in the
program and its value for cmployment. The instructor is satisfied that
employment is a real prospect for him."

P



VI CONCLUSIONS AND TMPLICATIONS

The purpose of the project's evaluation was two-fold: (1) to assess the
implementation of the project's objectives (formative evaluation) and
(2) to determine the effect of participating in the program, or the
success of the project's objectives (summative evaluation).

The formative evaluation was implemented through a comprehensive documen-
tation effort whereby staff recorded all aspects of program activities.
This jf(@t of the evaluation revealed that all five of the project's objec-
tives/were met through the implementation of varied program activities in
each of the three project phases: I. Identification and Assessment,

II. Support and Advocacy to Help Handicapped Adults Complete the Vocational
Training Program, and ‘TII. Suppert and Advocacy to Facilitate Handicapped
Adults' Transition to Advanced Training or Employment. '

>

The summative evaluation utilized an ex pest facto comparison group design

to determine the success of the project's objectives by comparing project

participants in Group I to two other groups, a handicapped comparison

Group II and a nonhandicapped comparison Group IIL on the foliowmg criteria:
class attendance, class skills appraisals, dropout vs. completion and/or
contiruing education rates, success rates m obtaining employment following
BOCES tralmng and employers' ratings of program participants.

Results revealed that Group III nonhandicapped adults were successful on all
progtam criteria and employment criteria; Grouwp II, handicapped adults re-
ceiving no project services, were unsuccessful on program and employment
criteria; and Group I, project participants were successful on program
criteria (skills, attendance, dropout rate) but outcome regarding employment
remains unclear at this time.

It is clear that handicapped adults receiving the project's support and advo-
cacy services did significantly better on all program criteria and enployment
than handicapped adults who did not receive these services. Group II's high
dropout rate and no employment rate provide additional evidence that

¢
G
N
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" handicapped adultst are not likely to succeed in vocational training programs ‘
‘: without support services. Moreover, project participants in Group I demon- }
strated ;hat with assessment, support and advocacy they were able to approach ;

the performance level of nonhandicapped adults on program criteria and to |
successfully complete or continue their training programs.

Four case studies were presented to document the type and extent of individual
suppdrt and advoéacy services and the outcomes for these individuals. The
rictmess and depth of the program is further conveyed through these case
studies. More specifically, these case studies revealed how support and
advocacy helped to keep students in the program when they were 'discouraged
and also the varied positive outcomes of the program for eoach of these
students. —_

IMPLICATIONS AND TMPACT

This model program has clearly demonstrated that assessment, support and
advocacy will help handicapped adults to overcome barriers in obtaining

postsecondary vocational training and employment.

seminated extensively within BOCES to occupational education administrators,
guidance counselors, teachers and aides. Also, the summary will be dissemi-

|
.
A sumary of this report with implications for BOCES programs will be dis- ‘
j
nated to other BOCES, appropriate agencies, and professional organizations.

Furthermore, we intend to submit a report to the Joint Dissemination Review
Panel (JDRP) for acceptance of this project as a successful model program
for handicapped adults. This would greatly emhance dissemination of the
model and increase the impact of this program.

This project has already had an impact within BOCES. Since the model was
one that added to and enhanced existing services, it will be possible to
incorporate the model's concept into BOCES programs.

Though there will not be a separate project staff providing assessment,
support and advocacy on behalf of handicapped adults, these setvices will
be made available on an as needed basis by staff serving this adult
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population. Two full-time comnselors are assigned to serve the adult
students with special focus on the handicapped and disadvantaged. Addi-
tionally, at each occupational education center, counselors are available
to talk to people including walk-ins and agency referrals. Assessment.is
available at a nominal fee which is often paid for by the referral agency.

The project's advocacy with agencies serving the handicapped has increased
commmication be‘t:ween agencies on behalf of the handicapped. In addition,
the model project has helped to increase awaremess and sensitivity to the
needs of the handicapped by counselors, teachers and administrators. It
has been clearly established that handicapped adults need support services
if they are to succeed in training programs.

Moreover, it is recommended that project staff, who are still employed at
BOCES, give a workshop for BOCES staff serving the adult population to
utilize this report and their experience to increase the impact of this
model project.

The need for additional support and advocacy services for the handicapped
in vocational training is not limited to Nassau County; it has been recog-
nized by professional educators throughout the country. It is hoped,
through our dissemination efforts, that this project will serve as a model
to others offering services for!the handicapped.

It is also hoped that other support programs, such as BOCES Special Needs -
Industry Based Program which provides on-the-job training, support services
and paid employment, will be developed and disseminated as well.

One last)'factor having serious implications is that almost all of the stu-
dents who participated in this program had outside funding from OVR, CETA,

' SSI or DSS. Also, most of the adults in both comparison groups were

sponsored by CETA or another agency. Therefore, funding for adult train-
ing and for the handicapped will have a definite impact on all programs
and adults seeking vocational training. '

b
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PROFESSIONAL, 1LOG OF SERVICES PERFORMED




N BUARD UF CUUPERATVLVE LDUCALLONAL SERVLICLES OF NASSAU COUNTY
Division of Occupational Rducation

SUPPORT AND ADVOCACY FOR VOCATIONAL TRAINING
’ OF POSTSECONDARY HANDICAPPED ADULTS
|

SERVICES PERFORMED TODAY
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APPENDIX B

. CONTACT FORM RECORD OF SERVICES RENDERED TO EACH PARTTICIPANT

~
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APPENDIX C

. REFERRAL FOR SUPPORT SERVICES FORM
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BOARD OF COOPERATIVE EDUCATIONAL SERVICES OF NASSAU COUNTY
DIVISION OF OCCUPATIONAL EDUCATION ‘
SUPPORT AND ADVOCACY FOR VOCATIONAL TRAINING '
REFERRAL FOR SUPPORT SERVICES FORM
HAME e ——
Need [ Objective Date Established Need / Objective Date Established
ll - et e — 4' -
2, o . . 5.
| e e 6.
TTT T TServiee Trovider 1 Service Provider 2 Service Provider 3 )
T T Address Address - Address
’’’’’’ " retephone Numbér - Telcphone Number Telephone Number
~7 7 Contact Person Contact Person - Contact Person
. SERVICE
Resnonsible Qutcome
Procedure Person Esta~ |Pro=- ‘Fask Need
Per- JTele~loet- C11-{BOCES {BOCES blighed]jected Reason | Client Satisfactlon
Need Service Provider Task sonal | phone fter ent {Couns.|Assist. | Date Date Mat { Not Met (Given yes| no | comnt
: —
‘\ *.
.o
‘\ 129}
O O




APPENDIX D

. " BACKGROUND INFORMATION: INTAKE FORM




BOARD OF COOPERAVL"E EDUCATIONAL SERVICES OF NASb.“:;OUNTY
. Divis. .4 of Occupational Lducation
SUPPORT AND ADVOCACY FOR VOCATIONAL TRAINING
OF POSTSECONDARY HANDICAPPED ADULTS
i |
BACKGROUND INFORMATION
H = b e '
i .
Name — _
Last Pirst Initial

Address /L0 £otr Bemn &t (/4//\://1 STpdn, M L6590
Social Security #‘ //ZT‘4@/347£? Counselor Notes

Date ./ég// //’7/

Date of birth zé%z Heigkt 5737

Marital status ,;Zd/ﬁ

~——L
No. of dependents 7 ’

F’ o~

Hobbies, interests, memberships ' )

LeS
/fZﬁQZréaA/
¥y J r /
Drivers license Yes No .~ )
Own car  Yes No o (;ﬂf?vff%—gdbk~ﬁ_JLA’~ﬁ7

Will you seek work in Nassau County? .~
Suffolk County \ )
New York City:
Other ‘

Are you s::zking employment at the present
time?
Yes .~ No

1]

All information supplied in this form and in interviews is confidential, 1t
g@ut your written permission.

will not be shared wit




| » | | ./—> ) | J"' .‘

LEDUCAL LON X/ ’
Circle highest 'grade level completed. ALl ) VA LA

| 7 8 9 10 11 12 13 146 15 16

! . . 3} " /,403‘/(: (Z,Q/M f’\,l_ ‘)rﬂ,l\,J
l Name of School Dates

W
Grammar \}//Lo/c‘_ oy, ../\,f// ._//Mf/(_,
School | \ 'a Lf

Pl & Ceiinars S A S lhga—

Righ

School 1 o i [0 saurc v 7? R ’?"j < Vy’ Tl
College 3 3
/)79-2) Fr Ao - Y
/jn/hg J-';’A,fﬂq_‘rvm & Lol .,c,‘-{,c,v ( [ ]
Other !

\,/o-;-// 5(1 Gt A e Ad(.c,auu,
Cj/‘/‘%“j“f sy

—

]

|

\ - | -
. Best school courses /ijg [[‘I)AAL/"]
v /A

Saol "/5 / ) —

Worst school courses: 4&& (el rACE

./ /(Q.z/wcé_,ep Inthye i \\C‘auﬁuy
. .School courses t:hat: you wish you had taken

but didn't . / A/ V4 ML,(._/(‘—; At g vz ()./L(?,-;y-’
/ e L "/ C e B y €L
‘ College major léﬂlj‘gcmde point index s Ly Lo /‘>
]

97/04’/71_,4 urCenal ,nolk e
-Special tests . / |
7 ./Ck/?% /d (?r,(_/ /? Lo, - L_ .<'y

L

) /J -/é'@ L ¢ et L./M-T, L7f£ & daed
i J ¢
Do you plan further education? Yes- No__ ‘A o C‘.,./L,. ¢ moteal A

(4

POSSIBLE PLANS V/Q/u«c( q,,;/._u_,% "(?M—/L
Trade School @ Day CD Night
Short—~term GZ

- _//{,‘-WO ‘—’Oy'

~

Scores

.

training Day C) ‘Night ' "
On-the-job ()
training Day CD Night .

2-year college @D&y . CD Night
4-year college (__ )Day () nighe

Would you like information on sources of
financial aid? Yes ,_~ No

DOE-981 - 3
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EMIPLOYMENT ILSTORY (List wy. -)recent job rirst,) J

3
[y

Firm ,Job Title From | To | Salary |[Reason for leaving
Aitmap o spvr( el //J[ﬁ) 570'{4‘ 775 |- 74\ 070, (7 A, Job wiag ZPm’p,
Teak_ g Mol Q@ GJoceJire Zech | (977 -729 B 2. 42 44
4 /'C/?FJ- 77 ' ) )

re Sa MAr
SFf NG SSele O gzt )

[Flca Zempasa
AR

: /

Any other work experience not mentioned?
(part-time, temporary, volunteer)

t

What are your feelings about your present
job?

-

Have you ever been forced to leave a job,
or been dropped from school because of

. legal, family, or other personal problems?

4

Yes No ( , ‘

If "yes," explain

Military service experience - Yes No P

If "yes," what was your military specialty?
y .

Health status (circle one)

&

Do you have any physical limitations?

Excellent

Good Poor

Yes .~ No

If "yes," please list here:

,/j?‘-’l‘ encled
> T (PR & S A !
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| T l'ruflclcucy. with uxqt/}xes, tools, and/or gb{cial occ. _,)tionul skills:
[ Proficiency Where Acquired

/A/ffﬂdrna/r En Leczer // ///AA (cn/m/ '

J
. o& g/«:cm/ Saw / /4/ ca 4/ 5461/)/ '
/

/,

7/

YL

Medical History: !
/\/Are there any serious mefiical problems?

S/ a ,o’qu( ///)un’ 27
Luzrac k3. / e

' ' M"—"f i

Vision z iue Fé‘g < M - %fm 2)65

Hearing ﬁ (ol &

Speech /fZy =

Chronic Illness ,//»

‘ Other (handicapped git:uation_)

f&%o,( /3@& L M’Azuﬂgj

Special Considerations:
Do you require any gpecial facilities and/or o
medication on the job?

(i.e. special bathroom, wide aisles, ramps,

.) ; ‘
etc ‘ y / ,

Transportation

/
How would you be able to get to work?
7&?/1(4 ¢ Cat

Any agencies involved? -

P

U — Laisc ez Sitizes

Services provided 41‘1 coln se 43 F )

. Z 23

DOE-981 -3
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» bt

)
How would you estimate your ability in the -
following areas? (circle one)

‘ 1. Reading: Excellent verage Fair
2. Math: Excellent Good Average

3. Working
with your

hands:  Excellent verage Fair

——

-

Do you have any special skills or talents?

/féb IA/_

Wﬂz_lm Socerschell, N
(Lalyrsabu  Mecomanc fleacnciy
T

What do you see yourself doing' one year from| - Tw T
now? %{Z 2027 -~

a

b t

. él.’.dﬁ(j gagé&& 28 & Lzx] — W & ‘LF-Z‘&Q
szﬁév_,é&?f_t"ﬂr a7 2. Jgor. It <

What do you see yourself doing five years
from now?

a3
[

/M@%@,x frid

¢ .
/
'

WAIVER (to be completed only if applicant is referred by an agency.
\
) , R hereby grant BOCES permission to

release test results to () 23 - =
Name of Agency

Signature

. DOE- 981 -3
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. \ CHECK LIST OF TESTS RECOMMENDED AND ADMINISTERED
3
/
\
*
’ Q ) ?L*‘
ERIC

Aruitoxt provided by Eic:




BOARD OF COOPERATIVE EDUCATIONAL SERVICES OF NASSAU COUNTY
Division of Occupational Education

’

' SUPPORT AND ADVOCACY FOR VACATIONAL TRAINING
OF POSTSECONDARY HANDICAPPED ADULTS

Check List of Tests Recommended & Administered

Name ' Date of Entry
Last First
INVENTORIES APTITUDES
Date Final/ Date Fina)/
Recommended  Administered Score Recommended Administered Score
(Put Check) (Put Date) Grade (Put Check) (Put Date) ) Grade
' Ideas GATB
Things to do MICROTOWER
COPS II MIND TOOL
Interest ' SAGE
Check List
Non-Sexist COATS work .
Vocational samples
Card Sort Automotive
rarbering &
WRIOT Cogmetology
Clerical - ___ __
cors Lomnmercial Art
Eacctrical
Strong iring .
Campbell Electronics o
Interest Food Prep. "
"asonry
Hall Occupa- - 1:0d1,5ervices mume,
tional Orienta- Refrigeration
tion Sales ——
Kuder Small Engine e,
' Travel Ser. .
Self-Directed
Search(Holland)
JVIS Typing _
CMI . . Clerical
- Minn.Paper
COATS : )
- Form Board —_—
(MPFR)
Job Matching - Dvorine Color
Blindness
Experience Bennett Hand
Tool
!
Preference ‘ Crayéord
Small Parts N
‘ ~N
70 o




.

Recommended

.

(“ check)

[{ t . Date .
:3m?nistered Final/Score Recomnended Administered Final Score
(put Date Grade (Put check) (Put Date) Grade
ACHIEVEMENT OTHER

CAT Reading

Form( )

Level( ) Math

TABE Verbal

Form ( ) Non-

Level( ) Verbal

T

Counselor:
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APPENDIX F

CAREER SUPPORT PLAN AND FOLLOW-UP CAREER SUPPORT PLAN
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Career Support Plan

SUPPORT AND ADVOCACY FOR VOCATIONAL TRAINING OF POST
SECONDARY HANDICAFPPED ADULTS

\ rd

Sgent Name Date of Birth

- ; D)
Address Age as of 9/1/ - .

Program Location Date Entered Program

1. Recommended Assessment Areas and Tests

‘ Reading:

Mathematics:

Interest:

Aptitudes:

(See Test Inventory Sheet Yes . No)

II. Statement of Program Goals

D \

2)

3) -

4)

III. Statement of Program Objectives

1

2)

3)

4)

5)

IV. Related and Supportive Services Recommended (i.e. tutoriné wheel chair assistanc¢e, inter-
perative assiStance, note taking assistance, etc.)

1) 4)
2) 5) ‘
3) 6)

V. Implementation date of above:

I‘Je reviewed the Career Support Plan. .

Name Date

3

oy




.‘ : Follow-Up Career Sup.'t Plan
- SUPPORT AND ADVOCACY FOR VOCATIONAL TRAINING \
f OF POST SECONDARY HANDICAPPED ADULTS

Student Name ’ ( Week Evaluation) Date
l - Qo o |~» O
oG [pOF|ur o
Instructional Evaluation Performance Strategies, Sl L -l I N
objective me thod level Resources GO L [ )
ST O B TS A IR
s P [0ad | mao g
‘ oo (e 6jo ©
| ~ &
N
ey
-
’
~
New objective, Comments
modification or N
replacement
»
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INSTRUCTOR SKILLS RATING SHEET




HOARD OF COOPERATIVE SLUCATIONAL

SLERVICES

Q __ Postsecondary Handicap®®d Adults

Support and Advocacy for V()(,lonal Training of

- PERSONAL DEVELOPMENT PROGRESS REPORY

ST S 'Zf? z

3 name:

Dalc: ..:/A

ve

sStudent!

L e

\

Course:

R RAL T A

TZIMETR 11T L

Pvalnator:

e W st e S

\

(Civcle the numbers that ave most appropriate)

Attendance Inil:lat:iv’e
- @'xuapioqal‘ly good KT //’2’__ 4 Self sfgwter '

J Absent occasionally

@bsunL frequently  ZJD //2
\ 1

{ Poor . b
g

(j.e ldom 1eeds prodding .

2 UCLabJQl!ld.l.l_} inttiates action

1 Seldom Inltilates action

Al Ltude

Depondability
4 Reliable
é’/ /é_ @ Generaly accepts responsibility
Ao /f_ @ Needs constant follow-up

4 consistently gyood

@:cner aly guod

2 Yends o tluelurate

1 roor I Undependablae

Sarsonal Appearance Ability to Acceplt Criticism

4 Graciously accepts criticism

@lequa tely accepts criticism
2 Difficulty accepting criticism

1 High iy Satistactory

S . <
wa Listactory
2 Fair

1 Unszuitable 1 Reacts unfavorably

Self Control

4 Very stable

@atisfactory

2 Falir -
1 Unstable

»

Relatlonship With Othérs

@chl 1 accepted

3 Gels along satisfactorily
2 'Difficulty velating/to others
1

1 Poor

Abillity to Work Independently
@ndependent and productive wozl\eu

-

1 Makes effort to work Independently
2 lNas difficulty working lndependently

1 Unable to work independently




BOARD OF COOPERATIVE EDUCATIONAL SERVICES OF NASSAU COUNTY e DIVISION OF OCCUPATIONAL EDUCATION

OCCUPATIONAL PROFICIENCY RECORD

(See Insirucsions on Reverse Sides

Diesei Engine Mechanics

Year | [ | 11 [ Year | 1|11 [vear | 1]
5.« Tests and ceplaces . Services prsTon-inauciion
ENGINE REPAIR shuccer scats svstams
Replaces.cylindes neads. A4~ | Replaces water pumps J1..-7 | Services rotary blovers .
Perforas machining operations . . .
for valves *| « | Services radiacors Services superchargers
Overhauls angines ~ Replaces fan bel:s /1 7| Sexvices turbochargers
Replaces :;z’g.ns 3ears ¢+ 1 7°| Replaces hoses R
Replaces ¢:m\k\‘1nd crankshafes | o | / l
1 }//
[places cylinder lines P EXHAUST SYSTEM SERVICES g \
Rebores cylindecs Replaces nufslers . ’./
Replaces exhaust pipes 2 .
s \ - v
LUBRICATION SYSTEM SERVICES ' | Replaces uacer craps v o
\
Services ofi pumps ;- | & | Replaces exnaust nanifolds _~.J >
fry Tests eknaust for temperature
1 2
.Replaces oil Iilters 1% | and pressure
Adjusts oil pressure »'l ¢ | Yaincains pollution devices
FUEL SEIVICES 5/‘ STARTER SYSTEM SERVICES 7 !
éerxicts Suel syscem Iilczers | V' | Tests starters V4 Vi I 1
b i
Sebvices fuel transfer pumps ViFe 'Repiaces starters and solenoids| .|~ ’
Tasts {njeczion pumps l
- 3 "d P> ~ - )
-izes injection pumps # 167 | caarcING SYSTEM SERVICES “
Reduilds various zypes of Tests altermators, generators, . 1
intaction Sunos v and voltage vegulactors ¢ -
Tests ana acjusts varisus Cypes Overhauls 3enerators and
2f zoveraors regulators ks '
Tests iajection nozzlas v " ! [
. - . P <f
\.ﬁl.candir.-cns 1aspection nozzles| » | “TORAGE 3ATTERY SERVICTS 7 l
Zses flow=test dench Replaces datcery vl e
Tests and charges bactzery .
o e < U1l 1 s
CQOL NG 37STEM SERVICES 1 !
Tests ~ool: i N
tescs =ooling syscems * 17 | AIR-TNDUCTION SYSTEW SERVTCTS :
E es ser2 r
Tests and replaces thermostats ;/I -7 ?f?%i.c.c or semyices ai v] ¢ !
Teacher 1 Comments:
STUDENT: Robert=Schreiber
T, S .
Teacher 12+ = e Comments:
) P
' /. A8, S o e P ,‘/l b4 - —‘_”7‘/ L.
7 v 7
4




INSTRUCTIONS

43 1ne stucent achigves mmmum Intry-evel Jroficiency. 2nter 3 sheck mark @ 0 the appropriate skill area. Do not
Sut sheck marks in the shaced areas,

At *me 3nq of the THIRD MARKING PESICD enter ihe approgniate numencal code n the area, using the

‘Silewing rating scale. \
RATING SCALE

© Requires some supervision, can pertorm snaggenaently
(3] INADEQUATE .

@ Maintains a steady pace with occasional errors
@ Partorms generaily within a{c_c}p(aaole limits of accuracy

® Requires ,0c-antry supervision

EXCEPTIONAL PERFORMANCE LIMITED
® Norks carafully, rapidly."ana systematically @ Crganizes time poorly, works (n spurts
@ Jegulates speed to maintain steady productive pace @ Does not generally perform within acceptgastangards ot
@ s nignly accurate and gregise aceuracy
@ Requires close supervision \

COMPETENT
@ Norks carefully and at moaerate speeg ® Has not attained minimum requirements of antry-iavel
@ "Norks usually within accepted stancards of accuracy proficiency
@ Naeas ~armal supervision . .
] .
ADEQUATE ’

var | 1|11 Year | 1] 11

Yeari [ ill

e B

N
\
#

EMPLOYABILITY TRAITS

/
A recK mark naicates the stucent nas frequently cemonsirated ine foilowing emoloyasiity fraits.

3

Nemanstrates courtesy ang ccooeration ! ‘,[ . | Demonstrates ceoendapihty

T

Sr3ciices safe wOrk naoits

i

MNarks veil vith athers

s

|

demonstrates 2000 wagement

|

Maintaics good cersonal crooming "30its 7 ]

Acceats resoonsiniity

'

Demonstrates nitiative

|

!

Jemonstrates ~vilingness o ‘sarn

Demonstrates :escurcefuiness

I

Resoects conficentianty |

Q
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Graduate Student Namé

Employer Name

7
NASSAU COUNTY BOCES
SUPPORT AND ADVOCACY FOR ADULT HANDICAPPED

et

. EMPLOYER SURVEY QUESTIONNAIRE

Prepared by:

Carol Sacker Weissman, Ed. D.
Evaluation/Research Consultant

May 1982,

I

Cc

Employer Location \/“"
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Please ansWer the following rating scale questions which apply to
each of our graduate employees at your job site. 1If more than one
graduate employee is at your site, use.as many Ratings Scale
questionnaires as necessary for each graduate employee. Do not

put anything in the code boxes in the right.

Rating Scale Questionnaire For Each Graduate Employee

Check the most appropriate rating for each behavior of the

graduate -employee-: - . . oo

1. Relationship with other workers on the job. (Check one)

1. Gets along satisfactorily with most workers
2. Shows some ability tc¢ relate to others
3
4

. Has difficulty with others
. Unable to determine at chis time

2. Cooperation with Supervisor (Chect one)

. Generally cooperative

. Has some difficulty being ccoperative
. Generally not cooperative

. Unable to determire at this*time .

S~

3.,  Courtesy (Check one)

1. Generally courteous

2. Has some difficulty being courteous

3. Generally not courteous & inconsiderate
4, -Unable to ‘determine  at -this ‘time

4.  Responsibility (“heck one) .

Generally accepts & seeks additional responsibility
Reluctant to accept -additional responsibility
Avoids responsibility most of the time

. Unable to determine at this time

.

.

.

1
2
3
4

5. Initiative (Checlk one) ,

Completes assignments on own initiative

Normal supervision required to complete assignments
Needs considerable supervision to complete assignments

. Unable to determine at this time

.

1
2
3
4

6. Judgement (Check one)

Usually makes the right decision
Has some difficulty making good decisions
Often uses poor judgement making decisions
. Unable to determine at this time

.

.

.

1
2
3
4

PR LR AL O ]

Card #2
1 -3
[ i
4 -~ 6
7 -8
9
10

12

13

14




10.

S W N

-

Self-Control (Check one)

Generally-well-balanced

Some difficulty controlling impulsive behavior
Has little control of impulsive behavior
Unable to determina at this time

.

1
2
3
4

Concentration (Check one)

.~ "satisfactory concentration level =~
Concentration level fluctuates

Cannot sustain concentration even short time
Unable to determine at this time

I'

Tolerance/Frustration (Check one)

Adeq;;tely tolerates fruvtration
. Has some difficulty with frustration
Cannot tolerate frustration

. Unable to determine at this time

'.

1
2
3
4

Appearance (Check one)

1. Usually neat and in good taste

2. Somet imes careless about appearance
3. Untidy most of the time

4, Unable to determine at this time

Safety (Check one) 3

1.~ TFollows established safety rules at all times

2. Works without injury to self and others most of the
time .

3. Works without iajury to self and others some of the
time

4. Unable to determine at this time

Adjustment to New Assignments (Qheck one)

Adjusts adequately to new assignmeuts

Has difficulty adjusting to new assignments

Great deal difficulty adjusting to new assignments
. Unable to determine at this time

1
2
3
4

Communication Skills (Check one)

1. Satisfactory verbal communication skills

2. Verbal communication warrants some improvement
3. Unsatisfactory verbal communication skills

4. Unable to determine at this time .

Motivation for Training in Occupational Area (Check one)

1 Average interest for training
2 Fluctuation .in motivation for training
3.. Shows little'or no interest for training
4, Unable to determine at this time Q
J
4

18

20,

L .




15..

17.

18.

19.

20.

21.

Potential For the Occupation (Check one)

Shows good potential for the occupation
Shows some degree of potential for the occupation
Shows little potential for occupation

Unable to determine at this time

1.
2.
3.
4,

16+ ““Punctua‘l‘i:t:y"(Check"“on‘e‘)‘" TToTh oo mmrmmr e mem e

1. Seldom tardy (0O-1 lateness per month)

2. Occasionally tardy (2-3 lateness per month)
3.____ Frequently tardy (more than 4 lateness per month)
4, Unable to determine at this time

Attendance (Check

Attendance

one)

stable (less than 2 absences per month)
somewhat unstable (3-4 absences per month)

Attendance unstable (more than 5 absences per month)
Unable to determine at thir time

1.
2. Attendance
3.
4,

Notification For Lateness or Absence (Check one)

1. Usually notifies on time
2. Notifies but usually late
3. Often fails to notify
4,

Unable to:deterqine at this time

Quality of Production (Check one)

1. Meets quality performance most times
2. Meets quality performance sometimes
3.
4,

Substandard. performance most times
Unable to determine at this time

Quantity of Production (Check one)

1. Consistently finishes alloted amount or .more
2. Barely finishes work alloted

3. Amount of work done is inadequate

4. Unable to determine at this time

|

How long has this graduate employee been on this job?///
{(Check one) 4

1. ;—3 months
2 4-6 months
3. 7-9 months
4
5

|

10 months - 1 year
More than one year

1Y)

L1

23

24

25

26

27

—]

28
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[
22. What kind of work is this graduate employee doing at
' your job site? (Check one)

sheltered employment
Unskilled employment
Semi-skilled employment

Skilled employment

Unpayed volunteer employment

Other

1.
2.
3.
4.
5.
6.

(specify)

(specify)

Please describe in detail the role employee plays at your
dob site.

30




